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ABSTRACT 
 
Anita Sari, Diah. 2017. The Descriptive Study on Teaching-Learning Techniques 
of Speaking In E-Fun Institute Klaten. Thesis English Education and Teacher 
Training Faculty, IAIN Surakarta. 
 
Advisor : Arina Rohmatika, M.Pd 
Keywords : Speaking skill, teaching speaking techniques, E-FUN Institute 
  Klaten   
 
This thesis describes the teaching speaking techniques in E-FUN Institute 
Klaten. Based on the pre observation, the researcher found that the teacher used 
some techniques in teaching speaking. The objective of this study is to describe 
the techniques used by the teachers in teaching speaking in E-FUN Institute 
Klaten which is viewed from the teaching learning activity in the class. 
Furthermore, it is also aimed to know the challenges faced by the teachers and the 
students in teaching leaning speaking in E-FUN Institute Klaten. 
 
This research was carried out in Express English Program of E-FUN 
Institute Klaten in September until December 2017. In this research, the 
researcher used descriptive qualitative research method. The subjects of this 
research are the teachers and the students of Express English Program in E-FUN 
Institute Klaten. The techniques of collecting the data in this research were 
observation, interview, documentation, and documents such as the syllabus, 
lesson plan, and teaching materials. In analyzing the data, the researcher used 
three steps such as reduction of the data, presenting the data, and drawing the 
conclusion. 
 
Based on the data obtained, the result of the research shows that the 
teachers used some techniques on teaching speaking class. These techniques are 
game and role plays. The result of her research also shows that there are some 
challenges faced by the teachers and the students in teaching-learning speaking 
class. The teachers get challenges on how to motivate the students to speak in 
English and manage the class. Meanwhile, the students get the challenge on how 
to decrease some inhibitions that disturb their speaking skill. Moreover, the 
students also get the challenge on how to decrease the use of mother tongue.  
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This thesis describes the teaching speaking techniques in E-FUN Institute Klaten. 
Based on the pre observation, the researcher found that the teacher used some techniques in 
teaching speaking. The objective of this study is to describe the techniques used by the 
teachers in teaching speaking in E-FUN Institute Klaten which is viewed from the teaching 
learning activity in the class. Furthermore, it is also aimed to know the challenges faced by 
the teachers and the students in teaching leaning speaking in E-FUN Institute Klaten. 
 
This research was carried out in Express English Program of E-FUN Institute Klaten 
in September until December 2017. In this research, the researcher used descriptive 
qualitative research method. The subjects of this research are the teachers and the students of 
Express English Program in E-FUN Institute Klaten. The techniques of collecting the data in 
this research were observation, interview, documentation, and documents such as the 
syllabus, lesson plan, and teaching materials. In analyzing the data, the researcher used three 
steps such as reduction of the data, presenting the data, and drawing the conclusion. 
 
Based on the data obtained, the result of the research shows that the teachers used 
some techniques on teaching speaking class. These techniques are game and role plays. The 
result of her research also shows that there are some challenges faced by the teachers and the 
students in teaching-learning speaking class. The teachers get challenges on how to motivate 
the students to speak in English and manage the class. Meanwhile, the students get the 
challenge on how to decrease some inhibitions that disturb their speaking skill. Moreover, the 
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 Skripsi ini mendeskripsikan tentang teknik mengajar speaking di E-FUN Institute 
Klaten. Berdasarkan pre-observasi, peneliti menemukan bahwa guru menggunakan beberapa 
teknik dalam mengajar speaking. Tujuan dari penelitian ini yaitu untuk mendeskripsikan 
teknik-teknik yang digunakan guru dalam mengajar speaking di E-FUN Institute Klaten yang 
ditunjukkan dari kegiatan belajar mengajar di dalam kelas. Selanjutnya, penelitian ini juga 
bertujuan untuk mengetahui tantangan-tantangan yang dihadapi oleh para guru dan siswa 
dalam pembelajaran speaking di E-FUN Institute Klaten. 
 Penelitian ini dilakukan di Program Express English dari E-FUN Institute Klaten pada 
September sampai dengan Desember 2017. Dalam penelitian ini, peneliti menggunakan 
metode penelitian kualitatif. Subjek-subjek dalam penelitian ini adalah para guru dan para 
siswa dari Program Express English di E-FUN Institute Klaten. Teknik pengumpulan data 
dalam penelitian ini adalah observasi, wawancara, dokumentasi, dan dokumen-dokumen 
seperti silabus, RPP, dan materi-materi pembelajaran. Dalam menganalisis data, peneliti 
menggunakan tiga tahap yaitu pengurangan data, penyajian data, dan membuat kesimpulan. 
 Berdasarkan data yang terkumpul, hasil dari penelitian tersebut menunjukkan bahwa 
para guru menggunakan beberapa teknik dalam mengajar di kelas speaking. Teknik-teknik 
tersebut yaitu game dan role plays. Hasil dari penelitian tersebut juga menunjukkan bahwa 
terdapat beberapa tantangan yang dihadapi oleh para guru dan para siswa dalam pembelajaran 
di kelas speaking. Para guru mendapatkan tantangan bagaimana cara untuk memotivasi para 
siswa untuk berbicara menggunakan bahasa Inggris dan mengatur kelas. Sementara, para 
siswa mendapat tantangan bagaimana cara untuk mengurangi beberapa rintangan yang 
mengganggu kemampuan berbicara mereka. Selain itu, para siswa juga mendapat tantangan 
bagaimana cara untuk mengurangi penggunaan bahasa ibu. 
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CHAPTER I 
INTRODUCTION 
 
A. Background of the Study 
In globalization era, English has very important role and position 
as an international language. It is resulted by the development of science 
and technology that influences people in the world which have different 
background language. There are so many countries in this world. Each 
country has its own language. English is most widely used whether as the 
mother tongue, second language or as foreign language (Brougthon, 2003: 
1). English also has achieved a prestigious place as an international 
language not only through voyages of expedition thousands of years ago 
but also because of economic development in the twentieth centuries along 
with the power of media (Crystal, 2000: 24-25). That is why English 
should be mastered by everyone around the world.  
Teaching English in Indonesia focuses on ability of communication 
of the students. In the teaching and learning process, teacher’s significant 
role is inevitable; having qualified teachers would be so fruitful. 
Consequently, teachers of foreign language should have good language 
skills of the second language or foreign language, because the teachers 
provide the main language input for the students who may have limited 
exposure outside the classroom. The teacher should think creatively how 
to make the subject can be learn well, easy in learning process, and make 
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students enjoy learning. Breen and Candlin in Richard and Rodgers (1988: 
77) state that the role of learning as negotiator-between the self, the 
learning process, and the object of learning-emerges form and interacts 
with the role of joint negotiator within the group and within the classroom 
procedures and activities which the group undertakes. 
In learning English, there are four skills to be mastered without 
ignoring each other, they are listening, speaking, reading, and writing. 
Those skills are supported by some components such as vocabulary, 
grammar, pronunciations, etc. Those skills should be mastered by the 
learners through the learning process. Teachers should develop these four 
language skills in order that their students could use the skills to 
communicate or express their feelings, and opinion in English learning. 
According to Nunan (1995: 39), to most people, mastering the art of 
speaking is the single is measured in terms of the ability to carry out on the 
conversation in the language. 
Speaking is one of the important and essential skills that must be 
mastered by people. Lacking the ability to communicate orally, people 
cannot be successful in school or in society. People who have a good 
speaking ability will be better in receiving information. When people want 
to communicate with other, they should have a good speaking skill. 
Speaking is the ability to pronounce the sound of the words in expressing 
the idea, thinking, and feeling. Speaking ability is often called as a part of 
oral ability that has function to communicate with others. Thornburry 
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(2005: 5) state that “for a start, speaking is interactive and required the 
ability to co-operate in the management of speaking turns”. In other 
words, it is oral communication in a two way process between speaker and 
listener. Speaking is regarded as a skill which is difficult to learn because 
people have to know how to pronounce, how to deliver the message of the 
speech when they speak to someone. Besides, they have to know how to 
use the rules of speaking. Speaking has some activities, and conversation 
is one of them.  
No wonder, speaking represents a real challenge to the language 
learner. Speaking is a skill which needs to be developed and practiced 
independently. Brown and Yule (1999: 25) said that, teaching the spoken 
language is the most difficult problem, much more than the other skills 
(reading, listening, and writing). The students have difficulties expressing 
their ideas in English. They are often ashamed or scared when trying to 
speak and communicate in English. The problem is not only found in the 
beginner but also in the higher level students. They can understand English 
indeed but when they are asking to speak, they cannot perform well. 
Therefore, teacher should help the students to overcome students’ problem 
by motivating them to speak. However, creating meaningful interaction 
between teacher and learners in speaking class is not easy. In speaking 
class, the teaching learning process runs through the interaction between 
teacher and students. The teaching learning process should involve not 
only between teacher and learners, but also between learners and learners. 
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In teaching speaking, the teacher must help students in learning 
process. The teaching and learning process of speaking has a main 
objective that the students are able to produce some utterance of English 
fluency and accurately, to catch this objective, the teaching and learning 
process should have an ideal condition to support the learning process. The 
process of teaching and learning almost occurs in the classroom. 
Moreover, teaching-learning process of English course needs the suitable 
teaching strategy and good class management to extend English materials, 
because it will influence the students understanding in learning English. 
Cooper (2010) said that teaching strategy is the kind election of certain 
exercise that appropriate to the teaching purpose that we want to reach. 
In the speaking class, students’ ability in speaking must be 
supported by classroom management and technique in teaching speaking. 
The goal of teaching speaking is the students can speak communicatively, 
because it is not only about accuracy, but also it is about fluency. A 
teacher must be creative and innovative in teaching speaking in order to 
help the students to master the speaking skill. The teacher should have 
special techniques to deliver the materials to the students. Techniques 
were the specific activities manifested in the classroom that were 
consistent with a method and therefore were in harmony with an approach 
as well Anthony (in Brown, 2000:14) 
Bygate (1987:3) said that one of the basic problems in foreign 
language teaching is preparing learner to able to use the language. In 
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teaching speaking, teachers have their own techniques to teach their 
students. Several techniques which implementable such as telling story, 
make a role play, playing game, make some discussion and interview. 
Every technique has weakness and strength when it is implemented to 
their students.  
There are many English courses in Klaten and one of these courses 
is E-FUN Institute that is located in Jl. Ki Ageng Gribig No. 3 Barenglor, 
Klaten. E-FUN Institute Klaten consists of 14 teachers and 147 students. 
This course provides a variety programs to learn English. The teacher and 
the students use English as their daily language. So it can make English as 
a habitual for them. English is an instrument to master information and 
communicate with the outside world and make it into the individual’s 
personal characteristics. E-FUN Institute Klaten offers speaking English 
program with unique teaching strategy to make the students more 
enjoyable in learning English. 
The teachers of E-FUN Institute Klaten use English in teaching-
learning process, the teachers use English because those classes are 
English area. Thus, the teachers have to use English in delivering the 
materials. Furthermore, to help the teaching-learning speaking in this 
course, E-FUN Institute also works with native speaker from some 
countries. These native speakers as the volunteer to help the students in 
learning English for speaking class to improve their communicative 
competence or oral forms especially in speaking oral test. Usually, these 
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native speakers teach in E-FUN Institute Klaten about two weeks until a 
month. In E-FUN Institute Klaten, there are some criteria that must be 
filled by the native speaker before join in E-FUN Institute. It is because 
the native speaker not only as the volunteer in E-FUN Institute Klaten, but 
they will be asked as the volunteer to help people in Klaten in improving 
their speaking skills. In the other hand, the presence of native speakers in 
Klaten can be one way to introduce Klaten tourism and give good impact 
for the economy of Klaten people.  
E-FUN Institute Klaten has quite complete programs. The 
programs consist of star kids program, smart kids program, junior 
program, teenager program, real English program, express English 
program, in house training program, and English for special purposes 
program. In this research, the researcher chooses Express English 
Program. Where, Express English program consist of four classes such as 
Simon class, Sulthon class, Chelsea class, and Ferry class.  In Express 
English Program, the students have well enough speaking ability because 
the teachers and the students always use English in the classroom.   
Based on the observation and interview generally, E-FUN Institute 
Klaten has concept where E-FUN wants all of the students realize that 
English is interesting and very important for them. E-FUN Institute want 
not the students think that studying English is monotonous. Because of 
that in teaching English, E-FUN Institute uses Fun methods. E-FUN 
Institute packs teaching-learning process with the fun activity and the 
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variety of games such as traditional and modern games. E-FUN Institute 
emphasizes the teaching not about the theory but more about practice. Not 
only about teaching, E-FUN Institute always should try to create all things 
about E-FUN be fun such as the environment, the service, etc. The 
teaching techniques that usually used in E-FUN Institute are interesting. 
The techniques that are used by the teachers such as role play, interview, 
discussion, games and etc, but the most interesting technique is games. 
Different from the other courses that teach about English, E-FUN Institute 
Klaten still uses traditional element. All of these techniques are used by 
the teachers are very fun and the class is looked very active, even the 
teachers are very easygoing and friendly. The teaching-learning process is 
not only done in classroom but also in outdoor. These activities can make 
student seem to be enjoying in learning speaking. 
Thus, from those interesting facts about E-FUN Institute, the 
researcher wants to conduct a research entitled “The Descriptive Study on 
Teaching-Learning Techniques of Speaking in E-FUN Institute Klaten”. 
The researcher believes that teaching-learning of speaking has a lot 
advantages. It teaches speaking naturally, behaviorally, and effortlessly. 
Then, proper teaching strategies can give benefits for the students. 
 
B. Identification of The Problem 
Based on the background above, there are some facts that can be 
identified. The researcher formulates the following facts: 
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1. E-FUN Institute Klaten has unique method in teaching-learning 
speaking 
2. The teachers in E-FUN Institute Klaten have good techniques to 
transfer the knowledge to the students especially in teaching speaking 
3. The students can enjoy with the teaching learning process because the 
condition of teaching English in E-FUN Institute is interesting and not 
monotonous 
4. The students need motivation to follow the speaking classroom activity 
in E-FUN Institute Klaten 
5. The classroom activity in E-FUN Institute Klaten sometimes does not 
run effectively 
 
C. Limitation of the Study 
In this study, the problem that is discussed is limited only on 
teaching-learning techniques of speaking in E-FUN Institute Klaten. The 
deep analysis of the Teaching-Learning techniques at the Express English 
Program become the subject of research which is representative E-FUN 
Institute Klaten. Express English Program is English Program for the 
students in the Senior High School. This program consists of four classes 
such as Simon Class, Sulthon Class, Chelsea Class and Ferry Class.   
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D. Problem Statements 
Based on limitation of study mentioned above, the researcher 
formulated the problems into: 
1. What techniques are used by the teachers in teaching-learning of 
speaking in E-FUN Institute Klaten? 
2. What challenges are faced by the teachers and the students in teaching-
learning of speaking in E-FUN Institute Klaten? 
 
E. The Objectives of the Study 
Based on the statements above, the researcher has some aims as 
follow: 
1. To describe the teaching-learning techniques of speaking in E-FUN 
Institute Klaten. 
2. To find the challenges for the teacher and the learners in teaching-
learning of speaking in E-FUN Institute Klaten. 
 
F. The Benefits  of the Study 
From this research, the researcher hopes that this research has the 
benefits that are divided into theoretical and practically, they are as 
follows: 
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1. Theoretical Benefit 
a. The result of the research paper can give some inputs for these who 
intend to analyze the English teaching learning techniques of 
speaking in English Course. 
b. The result of the research can be used as references for those who 
want to conduct a research in English teaching-learning techniques 
of speaking in English Course. 
2. Practically 
a. It will give some information and knowledge about the English 
teaching-learning techniques of speaking in E-FUN Institute 
Klaten. 
b. The result of this research will be helpful both for the learners and 
teachers to reduce the problem in English teaching-learning 
techniques of speaking in E-FUN Institute Klaten. 
c. This research is expected to give the meaningful input for E-FUN 
Institute Klaten in increasing the quality and capability for the 
learners. 
 
G. The Definition of the Key Terms 
1. Teaching-learning 
Teaching speaking is guiding and facilitating learning for someone 
to develop skill attitude and knowledge. Ur (1996:4) states that is 
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teaching is intended to result in personal learning for students, and it is 
and it is worthless, if it does not so. 
Brown (2000:18) states that learning is an activity or work, which 
is done by the learner during the teaching and learning process to get 
the knowledge. 
2. Definition of Technique  
According to Anthony in Fauziati (2009:16-17) defines technique 
as implementation which actually takes place in a classroom. It is 
particular trick, strategy, or contrivance used to accomplish an 
immediate objective. Technique must be consistent with a method, and 
therefore in harmony with an approach as well.  
3. Speaking  
Speaking is an act to express one’s ideas, feeling, purpose, and 
thought orally. Most of people think that mastering the art of speaking 
is the single most important aspect of learning a foreign language, and 
success is measured in term of the ability to carry out a conversation in 
the language (Nunan: 1992: 39). 
4. English Course 
According to Betty (2012: 15), English course is a place of 
transferring knowledge which has the goal; learners are expected to 
eventually use the language as “near” native speaker. The learners 
might be painfully aware of immediate, daily needs in order to begin to 
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functional in the new community, need which are quite removed from 
this ideal terminal outcome but which are vital for daily survival. 
5. Challenges 
Toynbee in Schmandt and Ward (2004: 1) states that challenge 
meant some unpredictable factor or event that posed a threat to the 
ways in which a group of people had made their live hood in the past.   
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CHAPTER II 
THEORETICAL REVIEW 
 
A. Review on Speaking  
Review on speaking discusses some aspects, such as; the definition 
of speaking, the element of speaking, component of speaking, and the 
important of speaking. 
1. The Definition of Speaking 
Speaking is one of the skills that have to be mastered by the 
students in learning English. It is important for students in learning 
English. Thornbury and Ytbreg (2003: 33) state that speaking is the 
most demanding skill for the teacher to teach. It is a way to present 
English orally. Speaking is an act to express one’s ideas, feeling, 
purpose, and thought orally. Most of people think that mastering the 
art of speaking is the single most important aspect of learning a foreign 
language, and success is measured in term of the ability to carry out a 
conversation in the language (Nunan: 1992: 39). 
The theory above emphasizes that speaking is an effort to use 
language freely, being able to speak which puts more emphasizes on 
interaction, communication, and understanding each other. Teacher 
should emphasize the development of oral communication in teaching 
English. As been stated by Nunan (1988: 32). It should be about: 
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a. The ability to articulate phonological features of the language 
comprehensively; 
b. Mastery of stress, rhythm, and intonation pattern. 
c. An acceptable degree of fluency. 
d. Transactional ad interpersonal skill. 
e. Skills in taking short and long speaking turns. 
f. Skill in negotiating meaning. 
g. Conversational listening skills (successful conversation requires 
good listeners as well as good speakers). 
h. Skill in knowing about negotiating purposes for conversation. 
i. Using appropriate conversational formulated and fillers. 
Hughes (1999: 135) states that speaking is fundamentally an 
interactive task linked to the individual who produces it. Speaking is 
one of the four language skills. There are three other skills; listening, 
reading, and writing, while speaking is related to listening because 
both use oral or media. It is also related to writing because both are 
productive process. In addition, Thornbury (1994: 66) states that 
speaking skill is a skill and it is a behavior or mental process such as 
those in oral presentation, discussion, etc. the process comprised stages 
of awareness, appropriation, and autonomy. Control practice sets the 
students to appropriate stage. In this stage, students are guided 
spontaneously to use the language. The further, they will come to the 
stage of autonomy whereas students can mix verbalize what they know 
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and want to know to what they have learnt right away without 
restriction from others. Speaking is a speech production that becomes a 
part of daily activities which involve interaction (Thornburry, 2005: 8)  
Speaking skill means conversation skill. It performs nature of 
mutual independent, interactive nature of conversation. It is an 
awareness activity as well as feedback activity so that a series task is 
developed to sharpen the students’ awareness on the activity and assess 
their own progress performance. When those awareness and feedback 
activities done gradually, automatic conversation becomes 
accustomed; speaking skill, in this case, conversation skill, need 
gradual practice-controlled, awareness, and finally fluency 
conversational. 
2. The Element of Speaking Skill 
According to Syakur (1987: 5), speaking ability is complex skill 
because at least it is considered with the components of pronunciation, 
grammar, vocabulary, and fluency. 
a. Pronunciation 
Pronunciation is the students’ way to utter English well. 
When teachers teach English, they need to be sure that their 
students can understand what they speak. Students need to be able 
to say what they want to say. 
 
 
16 
 
b. Vocabulary 
Vocabulary means the appropriate diction used in 
conversation. Students need to learn the lexis of the language. They 
need to learn what word means and how they are used. 
c. Grammar 
Grammar concerns how to arrange a correct sentence in 
conversation. 
d. Fluency 
Fluency can be defined as the ability to speak fluently and 
accurately. 
3. Component of Speaking Ability 
Speaking ability covers two components such as accuracy and 
fluency. Byrne (1997: 5) states that accuracy is the use of language 
which depends on mastery of the language system. Accuracy focuses 
on the correct use of grammar, vocabulary, and other skills. 
Byrne (1997: 9) states that speaking fluency is the ability to 
express oneself intelligibility, reasonable, accurately and without too 
much hesitation. Signs of fluency include a reasonable fast speed of 
speaking and only a small number of pauses and fillers. Thornbury 
(1988: 8) defines that features of fluency as follows: 
a. Pauses maybe long but not frequent 
b. Pauses are usually filled 
c. Pauses occur at meaningful transition pints 
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d. There are long runs of syllables and the words between pauses 
Nunan (1988: 63) states that, the way of analyzing learning 
activities is into those which focus the learner on developing accuracy 
and those which focus on the development of fluency. Brown (1994: 
254) defines between accuracy and fluency. Accuracy means clear, 
articulate, grammatically, and phonologically correct. While fluent 
means flowing naturally. He also says that fluency may be an initial 
goal in language teaching but accuracy is gained to some extent by 
allowing learners to focus on the element of phonology, grammar, and 
discourse in their spoken output. 
From the definition above, speaking accuracy is the use of 
language by controlling the language focusing on their pronunciation, 
phonology, and grammar. While speaking fluency refers to the use of 
language by talking less in pause or significant pauses.  
4. The important of Speaking 
Speaking is an interactive process of constructing meaning that 
involves producing, receiving, and information (Brown, 1994: 116). 
The form and meaning of speaking depend on the context in which it 
occurs, including the participants themselves, their collective 
experiences, the physical environment, and the purpose of speaking. 
Johnson and Morrow (1981: 70) define oral communication as an 
activity involving two or more people in whom hearers and speakers 
have to react to what they hear and make their contribution at speed of 
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high level. Each participant has purpose or an intention that she or he 
wants to achieve in the interaction. He/she has to be able to interpret 
what is said to him/her and replace with what language he has disposal 
in a way that takes into account of which just been said and which 
reflects his own interaction. 
Brown (2001: 267) cites when someone can speak a language, it 
means he/she can carry on a conversation reasonably competently. In 
addition, he states that the benchmark of successful acquisition of 
language is almost always the demonstration of an ability to 
accomplish pragmatics, goals through an interactive discourse. 
From the statement above, the researcher concludes that when we 
are in conversational and we speak, of course, our listener listen to us 
and so do with our listener, when she/he speak we listen to them to 
understand our speech each other. In other way, when students speak 
in confident and comfortable way, they can interact better in real daily 
situation. It is even for students with Elementary English language 
abilities. Speaking fluently, of course, involves speaking easily and 
appropriately with others.  
 
B. Review on Teaching-Learning Speaking  
1. Teaching 
According to Hornby (1995: 25) teaching means giving the 
instruction to (a person): give a person (knowledge skill, etc). 
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According to Stern, sited by Johnson, English language teaching is 
defined broadly as creating situations that promote second language 
use and learning. It involves organizing learning environment, 
language use, and language learning activities that are intended to 
facilitate students’ language development. Based on the definition 
above it can be concluded that teaching is facilitating and giving 
instruction learning, facilitating learner to learn.  
2. Learning 
Learning is a process acquire knowledge, develop skills, improve 
the behavior and strengthen the personality (Suryono and Hariyanto 
2011: 9). Burton as cited by Anurahman (2010: 35) on the book “The 
Guidance of Learning Activities” formulate the understanding of 
learning as a change in individuals’ behavior due to the interaction 
between the individual to other individuals so that they are able to 
interact with their environment.  Learning is a relatively permanent 
change in behavioral tendency and is the result of reinforced practiced 
(Kimble and Garmezy in Brown (2000: 7). Gagne as cited by 
Kardimin (2013: 31) states that “learning is change in human 
disposition or capacity, which persists over a period time, and which is 
not simply ascribable to process a growth:. Based on the definition 
above, it can be concluded that learning is activity to gain the 
knowledge that causes the change in individual behavior. 
 
20 
 
3. Definition of Teaching-learning Speaking  
Teaching speaking is guiding and facilitating learning for someone 
to develop skill attitude and knowledge. Ur (1996:4) states that 
teaching is intended to result in personal learning for student, and it is 
worthless, if it does not so. Speaking is an important part of second 
language teaching and learning process. Many language learners 
regard speaking skill as the measurement of knowing a language. 
  Learning is an activity or work, which is done by the learner during 
the teaching and learning process to get the knowledge (Brown, 2000: 
18). According to Harmer (1998: 33), learning can be defined as “the 
process of accepting the knowledge”. While Kinsley (1970: 15) 
concludes that “learning is a process of the change of behavior by the 
experience and practice”. Moreover, the oxford learner’s pocket 
dictionary explains, “learning is a process of gaining knowledge or 
skill in a subject or activity” (Manser, 1995: 237). 
 Based on the statement above, the researcher can describe that in 
teaching and learning process, the learners not only accept the 
materials given by the teachers in the classroom but also get the 
knowledge or skill by practicing the exercise. The learner must try to 
learn effectively and be active in class to get the expected outcome. 
The active learners do not depend on the teachers, but they can look 
for the other resources or study by her/him-self. 
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 Teaching speaking is not an easy job since language learners need 
to organize that speaking involves three areas of knowledge (Bukhart: 
1998): 
a. Mechanics (pronunciation, grammar, and vocabulary); using the 
right word in the right order with the correct pronunciation. 
b. The functions (transaction/information exchange), it is to know the 
clarity of message is essential (transaction/ information exchange) 
and when precise understanding is not required 
(interaction/relationship building) 
c. The social and culture rules and norm (turn taking, rate of speech, 
length of pause between speakers, relative roles of participants); it 
is understanding how to take into account who is speaking to 
whom in what circumstance, about what, and for what reason. 
Chaney (1998: 13) states speaking is the process of building and 
sharing meaning through the use of verbal and nonverbal symbols, in a 
variety of context. When we speak to someone else, we choose the 
right words from our vocabulary, put the words in the proper 
grammatical framework and deliver the feelings. 
Characters of a successful speaking actually, according to Ur 
(1996:120) are learners talk a lot. It means that the teachers should 
make the students talk active. They help their students develop the skill 
to produce grammatically correct, to make logically connected 
sentences, and to use acceptable pronunciation. 
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When people speak, they construct ideas in words, express their 
perception, their feelings and their intention, so that interlocutors grasp 
meaning of what the speakers mean. If the learner does not have 
speaking skill, does not understand that English words that saying by 
the speaker, does not acknowledge the language, they cannot grasp of 
the speaker’s mean. In that condition they cannot be said success in 
learning English, because they did not have a meaningful interaction of 
English conversation. So, for people who want to speak English well, 
besides learning the knowledge of language, they need to practice it. 
Because it is impossible to be able to speak English without practice it. 
From that explanation it can be concluded that speaking is the way of 
people to express and to communicate the feelings to each other. 
Speaking is an interaction of thoughts, feelings, or ideas between two 
or more people. 
4. Components of Teaching-Learning Speaking  
There are many interested components involved in teaching and 
learning process. It means when one of them is missing then the 
process will not smoothly, even will not run at all. 
Gino (1997:20) in Wulandari (2010:28) state that there are seven 
components in teaching and learning process. They are as follow: 
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a. Students 
Students are the one who seek, receive and save the 
material given by the teacher. The materials or skills they got are 
used as indicator how the goal of the lesson is received. 
b. Teacher 
Teacher is the person who manages the teaching and 
learning process. She/he is one who play important role of making 
the teaching and learning process run effectively. 
c. Goal 
Goal is the point, level or stage expected to be achieved 
after the teaching and learning activities. goal should be realistic 
and suit their needs for the students. 
d. Material 
Material is the number of information about the facts, 
principles, and concepts, which are needed in achieving the 
teaching and learning process. Material should be suitable with the 
necessity. 
e. Method 
Method is an important thing to achieve the goal of 
teaching and learning process. It is the way in delivering the 
chance to the students to get information. It had better if the 
teacher varies method used in teaching in order to prevent boredom 
feeling of the students. 
24 
 
f. Media 
Media is device or tools used by the teacher to gather and 
deliver the information to the students. It should also be varied in 
use to make the teaching and learning more attractive. Later on, the 
students’ engagement will rise. 
g. Evaluation 
It is the way to assess the whole process of the teaching and 
learning. Its result and the other components involved. 
5. The Steps of Teaching-Learning Speaking  
In teaching-learning process there are some activities that are 
called as scientific approach. According to Logman (2014) in Zaim 
(2017: 34), scientific approach is defined as the process of finding out 
information in science, which involves testing the idea by performing 
experiments and making decisions based on the result of analysis. In 
accordance with the standard competence of the 2013 curriculum, 
learning objectives should include the development of the realm of 
attitudes, knowledge, and skills. 
Kemdikbud (2013) and Hosnan (2014) in Zaim (2017: 34) states 
that there are five steps of applying the scientific approach in teaching 
learning process. They are observing, questioning, experimenting, 
associating, and communicating. The activities of each steps can be 
explained as follows: 
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a. Observing 
There are two main activities that should be done to lead to 
the observing steps. First, the teachers give students a wide 
opportunity to do observation. The observation can be done 
through reading, listening, or seeing the object. Second, the 
teachers facilitate the students to do observation and train the 
students to observe the important things from the object. There are 
seven steps in observing process, (1) determining the object to be 
observed, (2) determining the purpose, (3) determining the way of 
observation, (4) limiting the object, (5) doing observation 
carefully, (6) reporting the result of observation, and (7) 
comprehending the result. 
b. Questioning 
Questioning functions to encourage and inspire learners to 
actively learn and develop questions of and for itself; to raise skills 
of students in talking, asking questions, and the other can answer 
logically, systematically usingproper and correct grammar; to 
encourage students’ participation in discussing, arguing, 
developing the ability to think and draw conclusions; and to build 
an attitude of openness to give and receive opinions or ideas, 
enrich vocabulary, as well as developing social tolerance in 
gregarious. 
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c. Experimenting 
In experimenting, the steps are preparation, working, and 
follow up. There are five activities that can be done in 
experimenting, (1) Grouping students into several groups, (2) 
asking students to discuss, (3) recording thefinding, (4) supervising 
the learning process to ensure that all learners are actively involved 
in the discussion, and (5) directing the group that need help. 
d. Associating 
Associating is the ability to analyze and associate the 
information occurred within the group. Associating is the process 
of analyzing the information to find the relationship between one 
information to other information and tofind the patterns of 
interrelationship of the information so that one can make 
conclusion from the patterns found. 
e. Communicating 
Communicating is the ability to conclude the facts that have 
been observed and experimented. There are four activities that can 
be conducted in communicating steps, (1) asking the students to 
read their work to the class, (2) asking each group to listen well 
and provide additional input with regard to the work of each group, 
(3) giving explanation after the group discussion ended, and (5) 
structuring tasks and providing opportunities to thestudents to 
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demonstrate attitude, skills, and understanding of the substance of 
learning given. 
6. How to Test Speaking  
Testing the ability to speak is a most important aspect of language 
testing. The following sections in this chapter will give an idea of the 
range of possible types of oral test. Brown (2000: 167-179) defines 
some types of oral test. The testing can be described as follow: 
a. Interview 
When “oral production assessment” is mentioned, the first 
thing that comes to mind is an oral interview: a test administrator 
and a test-taker sit down in a direct-face-to-face exchange and 
proceed through a protocol of questions and directives. The 
interview, which may be tape-recorded for re-listening, is then 
scored on one or more parameters such as accuracy in 
pronunciation and/or grammar, vocabulary usage, fluency, 
sociolinguistic/pragmatic appropriateness, task accomplishment, 
and even comprehension.  
Interview can vary in length from perhaps five to forty-five 
minutes, depending on their purpose and context. Placement 
interviews, designed to get quick spoken sample from a student in 
order to verify placement into a course, may need only five 
minutes if interviewer is trained to evaluate the output accurately.  
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b. Role Play 
Role playing is a popular pedagogical activity in 
communicative language teaching classes. Within constraints set 
forth by the guidelines, it frees students to be somewhat creative in 
their linguistic output. In some version, role play allows some 
rehearsal time so that students can map out what they are going to 
say. And it has the effect of lowering anxieties as students can, 
even for a few moments, take on the personal of someone other 
than themselves. 
As an assessment device, role play opens some windows of 
opportunity for test takers to use discourse that might otherwise be 
difficult to elicit. With prompt such as “Pretend that you’re a 
tourist asking me for directions” or “you’re buying a necklace from 
me in a flea market, and you want to get a lower price”, certain 
personal, strategic, and linguistic factors come into the foreground 
of the test-takers oral abilities. While role play can be controlled or 
“guided” by the interviewer, the technique takes test-takers beyond 
simple intensive and responsive levels to a level of creativity and 
complexity that approaches real-world pragmatics. Scoring sent the 
usual issues in any task that elicits somewhat unpredictable 
responses from test-takers. The rest administrator must determine 
the assessment objectives of the role play, then devise a scoring 
technique that appropriately pinpoints those objectives.  
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c. Discussion and Conversation 
As formal assessment devices, discussion and conversation 
with and among students are difficult to specify and even more 
difficult in score. But as informal techniques to assess learners, 
they offer a level of authenticity and spontaneity that other 
assessment techniques may not provide. Discussions may be 
especially appropriate tasks through which to elicit and observe 
such abilities as 
1) Topic nomination, maintenance, and termination; 
2) Attention getting, interrupting, floor holding, control; 
3) Clarifying, questioning, paraphrasing; 
4) Comprehension signals (nodding, “uh-huh,” “hmm,” etc); 
5) Negotiating meaning; 
6) Intonation patterns for pragmatic effect; 
7) Kinesics, eye contact, proxemics, body language; and 
8) Politeness, formality, and other sociolinguistic factors 
d. Games  
Among informal assessment devices are a variety of games that 
directly involve language production. Consider the following 
types: 
1) “Tinkertoy” game: A Tinkertoy (or lego block) structure is 
built behind a screen. One or two learner are allowed to view 
the structure. In successive stages of construction, the learner 
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tell “runners” how to re-create the structure. The runners then 
tell “builders” behind another screen how to build the structure. 
The builders may question or confirm as they proceed, but only 
through the two degrees of separation. 
2)  Crossword puzzles are created in which the names of all 
members of a class are clued by obscure information about 
them. Each class member must ask questions to others to 
determine who matches the clues in the puzzle. 
3) Information gap grips are created such that class members must 
conduct mini-interviews of the other classmate to fill n boxes, 
e.g., “born in July,” “plays the violin”, “has two-year-old 
child,” etc. 
4) City maps are distributed to class members. Predetermined map 
directions are given to one student who with a city map in front 
of him or her, describes the route to a partner, who must then 
trace the route and get to the correct final destination. 
e. Oral Proficiency Interview (OPI) 
OPI originally known as the Foreign Service Institute (FSI) 
test, the OPI is the result of a historical progression of revisions 
under the auspices of several agencies, including the Educational 
Testing Service and the American Council Teaching Foreign 
Languages (ACTFL).  Specifications for the OPI approximate 
those delineated above under the discussion of oral interviews in 
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general. In a series of structured tasks, the OPI is carefully 
designed to elicit pronunciation, fluency and integrative ability, 
such as sociolinguistic and cultural knowledge, grammar, and 
vocabulary. 
7. Types of Classroom Speaking  
There are many types of classroom speaking performance that can 
be applied by teachers. Brown (2001: 271-274) explains six of 
classroom performances: 
a. Imitative 
A very limited portion of classroom speaking for daily 
communication time may legitimately be spent generating “human 
tape recorder” speech, where, for example, learners practice an 
intonation contour or try to point a certain vowel sound. Imitation 
of this kind is carried out not for the purpose of meaningful 
interaction, but focusing on some particular element of language 
form. 
b. Intensive 
Intensive speaking is one step beyond imitative to include 
any speaking performances that is designed to practice some 
phonological or grammatical aspect of language. Intensive 
speaking can be self-initiated even form part of some pair work 
activity, where learners are “going over” certain form of language. 
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c. Responsive  
A good of students’ speech in the classroom is responsive: 
short replies to the teacher or student initiated questions or 
comments. These replies are usually sufficient and do not extend 
into dialogues. Such speech can be meaningful and authentic. 
d. Transactional (Dialogue) 
Transactional language, carried out for the purpose of 
conveying or exchanging specific information, is an extended form 
of responsive language. Conversation, for example may have more 
of a negotiate nature to them than does responsive speech. 
e. Interpersonal (Dialogue) 
The other form conversation is interpersonal dialogue, 
carried out more for the purpose of maintaining social relationship 
than for the transmission of information. Learners would need to 
learn how such feature as the relationship between interlocutors, 
casual style, and sarcasm are confer linguistically in this 
conversation. 
f. Extensive 
Finally, student at intermediate to advanced level are called 
on to give extended monologue in the form of oral reports, 
summaries, or perhaps short speech. Here the register is more 
formal and deliberative. These monologues can be planned.  
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8. Problems in Speaking  
According to Ur (1996: 121) there are some problems that will be 
faced in speaking activity, as follow: 
a. Inhibition 
Unlike reading, writing and listening activities, speaking 
requires some of real-time exposure to an audience. Learners are 
often inhibited about trying to say things in a foreign language in 
the classroom: worried about making mistakes, fearful of criticism 
or losing face, or simply shy of the attention that their speech 
attracts. 
b. Nothing to say 
Even if they are not inhibited, you often hear learners 
complain that they cannot think of anything to say; they have no 
motive to express themselves beyond the guilty feeling that they 
should be speaking. 
c. Low or uneven participation 
Only one participant can talk at a time if he or she is to be 
heard; and in a large group this means that each one will have only 
very little talking time. This problem is compounded by the 
tendency of some learners to dominate, while others speak very 
little or not at all. 
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d. Mother-tongue use 
In classes where all, or number of, the learners share the 
same mother tongue, they may tend to use it; because it is easier, 
because it feels unnatural to speak to one another in a foreign 
language, and because they feel less “exposed” if they are speaking 
their mother tongue. If they are talking in small groups it can be 
quite difficult to get some classes-particularly the less disciplined 
or motivated ones-to keep to the target language. 
9. Definition of Challenges 
According to Toynbee in Schmandt and Ward (2004: 1), challenge 
meant some unpredictable factor or event that posed a threat to the 
ways in which a group of people had made their livehood in the past. 
But “challenge” was not all negative. It carried in the germ of 
opportunity. Challenge threatened the very survival of existing system.  
10. Ways to Solve The Problems in Speaking  
According to Ur (1996: 121-122) there are five ways that can solve 
the speaking problems, such as: 
a. Use group work 
This increases the sheer amount of learner talk going on in 
a limited period of time and also lowers the inhibitions of learners 
who are unwilling to speak in front of the full class. It is true that 
group work mean the teacher cannot supervise all learner speech, 
so that not all utterances will be correct, and learners may 
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occasionally slip into their native language; nevertheless, even 
taking into consideration occasional mistakes and mother tongue 
use, the amount of time remaining for positive, useful oral practice 
is still likely to be far more than in the full-class set-up 
b. Base the activity on easy language 
In general, the level of language needed for a discussion 
should be lower than that used intensive language-learning 
activities in the same class: it should be easily recalled and 
produced by the participants, so that they can speak fluently with 
the minimum of hesitation. it is good idea to teach or review 
essential vocabulary before the activity starts. 
c.  Make a careful choice of topic and task to stimulate interest 
On the whole, the clearer the purpose of the discussion the 
more motivated participants will be. 
d. Give some instruction or training in discussion skill 
If the task is based on group discussion then include 
instructions about participation when introducing it. for example, 
tell learners to make sure that everyone in the group contributes to 
the discussion; appoint a chairperson to each group who will 
regulate participation. 
e. Keep students speaking the target language 
You might appoint one of the group as monitor, whose job 
it is to remind participants to use the target language, and perhaps 
36 
 
report later to the teacher how well the group managed to keep to 
it. Even if there is no actual penalty attached, the very awareness 
that someone is monitoring such lapses helps participants to be 
more careful. 
However, when all is said and done, the best way to keep 
students speaking the target language is simply to be there yourself 
as much as possible, reminding them and modeling the language 
use yourself; there is no substitute for nagging. 
11. Characteristics of Success Speaking  
There are so many characteristics of success speaking activity. 
According to Ur (1996: 120), they are as involves: 
a. Learner talk a lot 
As much as possible of the period of time allotted to the 
activity is in fact occupied by learner talk. This may seem obvious, 
but often most time is taken up with teacher talk or pauses. 
b. Participation is even 
Classroom discussion is not dominated by minority of talk 
active participants; all get a chance to speak and contributions are 
fairly evenly distributed. 
c. Motivation is high 
Learners are eager to speak, because they are interested in 
the topic and have something new to say about it, or because they 
want to contribute to achieving a task objective 
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d. Language is of an acceptable level 
Learners express themselves in utterance that are relevant, 
easily comprehensible to each other, and of an acceptable level of 
language accuracy. 
12. The Roles of Teacher 
Teacher is the part of class. It has function and rule in class. The 
roles of teacher here is given by Harmer (1998: 57-62), as follow: 
a. Controller 
When teacher acts as the controllers, they are in charge of 
the class and of the activity taking place and are often leading from 
the front. Controller here according to Harmer are taking the 
register, telling students things, organizing drills, reading aloud and 
in various other ways exemplify the qualities of a teacher-fronted 
classroom. 
b. Organizer 
One of the most important roles that teachers have to 
perform is that of organizing students to do various activities. this 
often involves giving the students information, telling them how 
they are going to do the activity, putting them into pairs or groups, 
and finally closing things down when it is time to stop. 
c. Assessor  
One of the things that students expect from their teachers is 
an indication of whether or not they are getting their English right. 
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This is where we have to act as an assessor, offering feedback and 
correction and grading students in various ways 
d. Prompter 
As prompter, teacher needs to encourage the students in 
such condition, like losing the word in a game or in class activity. 
Teacher has to encourage the students to think creatively rather 
than have them hang on every wrong. 
e. Participant 
The participant in class is not only students, but teacher 
also can be the participant and join the class activity like the 
discussion. It means, teacher can live things up from the inside 
instead of always having to prompt or organize from outside of the 
group. 
f. Resources 
Student may still have need of their teacher as resources. 
They may need to ask how to say or write something. When 
teachers act as resource, we will want to be helpful and available, 
but just like Harmer said, at the same time teachers have to resist 
the urge so they become over reliant on them. 
g. Tutor 
It is essential for teacher to act as tutors from time to time. 
Harmer said that in this more personal contact, the learners have 
real chance to feel supported and helped and the general class 
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atmosphere is greatly enhanced as the result. Nevertheless, as with 
prompting and acting the resource, teachers need to make sure that 
they do not intrude either too much or too little. 
h. Observer 
The teacher will want to observe what students do 
(especially in oral communicative activities) so that the teachers 
can give them useful group and individual feedback. 
13. The Role of Learners 
The role of learners has the big portion in the successful class or 
program. Learners are expected to learn within the program. 
Sometimes, teacher consider student as the passive recipient or the 
active input into learning process. In fact, how the role of learner in 
class can influence the successful program. 
Richard (1990: 13) gives the guidelines of the role of the learners 
in teaching and learning process as follow: approaches to learning, 
attitudes to learning, preferred learning styles and strategies, preferred 
learning activities, patterns of learner-to-learner interaction, patterns of 
teacher-or-learner interaction, degree of control learner exercise over 
their own learning, how learners characterized effective teaching, and 
how learner characterized effective learning. 
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C. Review of Techniques 
1. Definition of Technique  
Fauziati (2009: 17) state that “technique is classroom practice done 
by the teacher when presenting a language program”. According to 
Majid (2013: 231) he states “teknik pembelajaran dapat diartikan 
sebagai cara yang dilakukan seseorang dalam mengimplementasikan 
suatu metode secara spesifik”. 
Technique has many synonymous term like task, activity, 
procedure, practice, behavior, exercise even strategy (Brown, 
2000:129-130). With the potential confusion arising from multiple 
terms, the experts in the filed may have slightly differing points of 
view about the working definition here: 
a. Task  
Task usually refers to a specialized form of technique or 
series of technique closely allied with communicative curricula, 
and as much must minimally have communicative goals. 
b. Activity 
An activity may refer to virtually anything that learners do 
in the classroom. More specifically, classroom activity is a set of 
student behaviors, limited in time, preceded by some direction 
from the teachers, with a particular objective. 
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c. Procedure 
Richard and Rodgers (1986) state that procedure is “the 
actual moment to moment technique, practices, and behaviors that 
operate in teaching a language a particular method.    
d. Practice behavior exercise strategy 
These terms, and perhaps some others, all appear to refer, 
in varying degrees of intensity, to what is defined below as 
technique. 
f. Technique 
Technique as a super ordinate term to refers to various 
activities that either teacher or learners perform in the classroom. 
In other word, technique includes all task and activities. 
From the explanation above, it can be concluded that 
technique is a various activities, procedures, practices done by the 
teacher in the classroom when presenting the materials. the 
technique which is used by the teacher can be variation, based on 
creativity of the teacher and also the condition of the classs. 
2. Techniques  in Teaching Speaking  
According to Anthony in Fauziati (2009:16-17) defines technique 
as implementation which actually takes place in a classroom. It is 
particular trick, strategy, or contrivance used to accomplish an 
immediate objective. Technique must be consistent with a method, and 
therefore in harmony with an approach as well. There are many of 
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specific technique can be used by the lecturer to teach the learners to 
communicate more effectively. According to Fauziati (2010:19-31) 
there are some types of techniques that can be applied in speaking 
classroom, as follow: 
a. Role Plays 
Role plays are very important in speaking because they 
give learners an opportunity to practice communicating in different 
social contexts and in different social roles. In role play, the 
teacher gives information to the learners such as who they are and 
what they think or feel 
b. Games 
Morrow in Fauziati (2009:142) states that games are truly 
communicative, contain three features of communication: 
information gap, choice and feedback. A game is one of activities 
which can help to create dynamic motivating classes. There are 
some examples of games presented by Silvers in Fauziati 
(2010:23): circle chat, silly answers, confessions, crazy story, 
Kims's games, and picture observation. There are some ways to use 
games, one of them is competition. 
c. Problem Solving 
Materials which focus on problem solving offer further 
opportunities for learners to work in pairs or small groups, to share 
information and opinions on topics, which are meaningful for 
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them. The basic principle in this activity is the teacher step up a 
situation where there is an information gap among the learners, and 
this gap has to be bridged orally. 
d. Discussion  
Group discussion may be composed of three to five 
students. If such group work is used regularly and introduced with 
a careful explanation of its purpose, the class will soon accept it as 
a material activity. The main aim of group discussion is to improve 
fluency, and grammar is probably best allowed to function as a 
naturally communicative context. 
e. Songs 
Songs usually provides a peaceful and happy mood for the 
listener. Songs can be used as materials for discussion, like 
paraphrasing. Songs can also be used as a useful aid in learning of 
vocabulary, pronunciation, structures, and sentences pattern. In 
addition, songs also can be used to teach aspect of culture target 
language. 
While, Hamnuri (2009: 7) said that technique is a way that is done 
by someone to implement a method, which is something that should be 
done to make the method, can be used effectively and efficiently. The 
success of teaching speaking depend on the technique that used by the 
teacher in the class. According to Kayi (2006: 3-4) there are some 
techniques that teacher can use in teaching English speaking 
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a. Discussions  
Group discussion may be consists of three to five students. The 
main aim of group discussion is to improve fluency and grammar 
is probably best allowed to function as a naturally communicative 
context. Normally, the learner need to assemble their thought 
before any discussion and the teacher must pay attention on it and 
control this activity. 
Communicative activities allow the students to practice using 
all of the language they know in real situations. In these activities, 
the students must work together to develop plan, resolve a 
problem, or complete a task. 
b. Role play 
One other way of getting students to speak is role playing. 
Students pretend they are in various social contexts and have 
variety of social roles. In role play activities, the teacher gives 
information to the learner such as who they are and what they think 
or feel. Thus, the teacher can tell the student that “you are David 
you go to the doctor and tell him what happened last night, and…”. 
c. Simulations 
Simulations are very similar to role-plays but what makes 
simulations different than role plays is that they are more elaborate. 
In simulation, students can bring items to the class to create a 
realistic environment. For instance, if student is acting a singer, she 
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brings a microphone to sing and so on. Role plays and simulations 
have many advantages. First, since they are entertaining, they 
motivate the students. Second, they increase the self-confidences of 
hesitant students, because in role play and simulation activities, 
they will have a different role and do not have to speak for 
themselves, which means they do not have to take the same 
responsibility. 
d. Information Gap 
In this activity, students are supposed to be working in pairs. 
One student will have the information that other partner does not 
have and the partners will share their information. Information gap 
activities serve many purposes such as solving a problem or 
collecting information. Also, each partner plays an important role 
because the task cannot be completed if the partners do not provide 
the information the other need. These activities are effective 
because everybody has the opportunity to talk extensively in the 
target language. 
e. Brainstorming  
On a given topic, students can produce ideas in a limited time. 
Depending on the context, either individual or group brainstorming 
is effective and learners generate ideas quickly and freely. The 
good characteristic of brainstorming is the students are not 
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criticized for their ideas so students will be opened to share new 
ideas.  
f. Storytelling 
Students can briefly summarize a tale or story they heard from 
somebody beforehand, or they may create their own stories to tell 
their classmates. Story telling fosters creative thinking. It also 
helps students express ideas in the format of beginning, 
development, and ending. Including the characters and setting a 
story has to have. Students also can tell riddles or jokes. For 
instance, at the very beginning of each class session, the teacher 
may call a few students to tell short riddles or jokes s an opening. 
In this way, not only will the teacher address students’ speaking 
ability, but also get the attention of the class. 
g. Interview 
Students can conduct interviews on selected topics with various 
people. It is a good idea that the teacher provides a rubric to 
students so that they know what types of questions they can ask or 
what path to follow, but students should prepare their own 
interview questions. Conducting interviews with people gives 
students a chance to practice their speaking ability not only in class 
but also outside and helps them becoming socialized. After 
interviews, each student can present his or her study to the class. 
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Moreover, students can interview each other and “introduce” his or 
her partner to the class.  
h. Story completion 
This is a very enjoyable, whole-class, free-speaking activity for 
which students’ seat in a circle. For this activity, a teacher starts to 
narrate from the point where the previous one stopped. Each 
student is supposed to add from four to tech sentences. Students 
can add new characters, events, descriptions and so on. 
i. Reporting 
Before coming to class, students are asked to read a newspaper 
or magazine and, in class, they report to their friends what they 
find as the most interesting news. Students can also talk about 
whether they have experienced anything worth telling their friends 
in their daily lives before class. 
j. Answer and question 
Answer and question are the activities that will influences the 
development of the students ability because they will respond what 
the teacher who ask to them and they also can ask the teacher if 
they face the strength of the material.   
k. Picture Describing  
One way to use pictures in speaking activity is to give students 
just one picture and having them describe what it is in the picture. 
For this activity, students can form groups and each group is given 
48 
 
a different picture. Students discuss the picture with their group, 
then a spoke person for each group describes the picture to the 
whole class. This activity fosters the creativity and imagination of 
the learner as well as their public speaking skills. 
l. Find the Difference 
For this activity, students can work in pairs and each couple is 
given two different pictures, for example picture of boys playing 
football and another picture of girls playing tennis. Students in 
pairs discuss the similarities and/or difference in the picture. 
Based on the statement above, the researcher can conclude that in 
teaching and learning of daily communication there are some techniques 
such as role plays, games, problem solving, songs, discussions, 
simulations, information gap, brainstorming, storytelling, interview, story 
completion, reporting, answer and question, picture describing, find the 
difference. 
 
D. Review English Course 
Review on English Course explained about the definition of English 
course, the aim of English course, the curriculum of English course, the 
material of English Course, and the aim of motivation in English Course. 
1. The Definition of English Course 
According to Betty (2012: 15), English course is a place of 
transferring knowledge which has the goal; learners are expected to 
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eventually use the language as “near” native speaker. The learners 
might be painfully aware of immediate, daily needs in order to begin to 
functional in the new community, need which are quite removed from 
this ideal terminal outcome but which are vital for daily survival. In 
this kind of situation, course for children and adult must set up goals to 
fit individual needs and wants by reflecting social objectives as well as 
academic, professional, or occupational ones. (Dubin and Olshtain: 
1989:25). 
From the explanation above, it can be concluded that English 
course is a place of studying language in non-formal institution which 
can be done by the people even young or old age with specific 
purpose. 
2. The Aim of English Course 
According to Dubin and Olsbtain (1989: 42), “The general goals of 
the course are: 1) The learners are expected to attain until the end of 
the course and they understand all the materials, 2) the learners are 
able to master the skill that they take professionally, 3) in final of 
evaluation or examination the learners can reach the maximal result. 
3. The Curriculum of the Course 
Dubin and Olshtin (1989: 28); the course has different syllabus or 
lesson plan with the formal school. Ideally of the syllabus of in course 
describe; a) What the learners are expected to know at the end of a 
course, or the course objectives in operational terms. b) what is to be 
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taught or learned during the course, in the form of an inventory of 
item. c) when it is to be taught, and at what rate of progress, relating 
the inventory of items to the different levels and stages as well as to 
the time constraints of the course. d) How it is to be taught, suggesting 
procedures, techniques, and materials. e) How it is to be evaluated, 
suggesting testing and evaluating mechanisms. 
4. The Material of English Course 
Considering the fact that teaching is mostly connected to the use of 
some kind of material, it is clear that material development is a core 
subject in the field of course. Still, it is a rather recent research area 
(Tomlinson 2001: 66). When working on the process of developing 
materials, one has to create, choose, adapt, or organize individual 
objectives and finally the goal of the course. This process takes place 
on the level of organizing and sequencing the unit (Graves 2000: 150). 
 Dubin and Olshtin (1989: 29-30) stated the materials should be 
compatible with the syllabus. Procedure, technique and presentation of 
items must be in harmony with the specifications given in the syllabus. 
And the ideal materials should present teachers and learners with a 
jumping place, a stimulus for the learning process of each point, and 
finally the effective material also should enable experienced teachers 
and learners to develop their own alternatives according to their needs 
and personal preference. 
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5. Motivation  
One study (Naiman, 1999: 55) even claims that when all are said 
and done, motivation is more important for learning languages than 
natural aptitude. While it is true that motivation cannot be measured 
directly, its importance cannot be denied. So in teaching, it is essential 
to “increase the likelihood of success in learning activities” (Ur 1996: 
275). This will lead to greater motivation,, as well as greater facility in 
the development of language ability, both elements reinforcing each 
other. It is not an easy task to define “motivation” as an abstract 
concept and it is easier and more useful to describe the “motivated 
learner”. 
 
E. Previous Study 
The researcher provided some information from the other 
researcher to prove the originally this study. The first previous study was 
taken from Endah Hariyanti, the student from IAIN Surakarta (2012) who 
conducted a research entitled “The Teaching Techniques in Speaking class 
at Usaha Perjalanan Wisata department of SMK N 6 Surakarta in the 
Academic Year of 2016/2017 (A Descriptive Study of The Second Grade)”. 
She describes the teaching techniques that teacher used in SMK N 6 
Surakarta to teach the Usaha Perjalanan Wisata department. The 
techniques used by the teacher are role play technique that makes the 
students can increase their vocabulary and their pronunciation, storytelling 
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technique that makes the students more confidence when speak up in front 
of public. She also found that the implementation of the role play and 
storytelling are suitable and can make students be confidence and active 
when speak in English. 
The second research related to this study is a thesis entitled “A 
Descriptive Study on Teaching-Learning Process at The Eight Grade of 
Junior High School Speaking Class in Pelita Harapan Course Sukoharjo” 
by Aam Amelia from IAIN Surakarta. In this research, she describes the 
teaching-learning process of speaking class in pelita Harapan Course.  She 
focused on teaching-learning process, the problem faced by the teacher 
and the solutions to overcome the problem in teaching speaking. From this 
research, she found that the step of teaching-learning process in speaking 
class of Pelita Harapan Course such as opening the class, giving material, 
consulting, evaluating, and closing. Then, the method that is used in Pelita 
Harapan Course is Communicative Language Teaching and the way to 
solve the problem in speaking class by the teacher such as increasing self-
confident, Vocabulary and students’ pronunciation. 
Both of them are used the descriptive qualitative method as their 
research methodology. Those previous studies showed that teaching-
learning speaking needs more concern on the procedure itself in order to 
reach the purpose of the study. Better  process of teaching speaking, better 
outcome from the students. 
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CHAPTER III 
RESEARCH METHODOLOGY 
 
A. Research Method 
Method is a way of doing something (Manser, 1995: 262) but the 
meaning of method is not only the way of doing something. It is procedure 
in carrying out the research dealing with the technique of collecting and 
analyzing the data. Method plays a very important role in all research 
because it will influence the research process. According to Hadi (2000: 
4), research is an effort to find, develop, and evaluate the truth of the 
science which is done by using scientific method. Research is an activity 
of answering the problem through scientific approach in order to find the 
continued answer. 
Arikunto (2002: 136) states that research method is the way used 
by the researcher to collect the research data. We can draw the meaning of 
research method is a procedure or way of doing careful study or 
investigation, especially in order discover new facts or information to 
solve the problem. Method in this study is the procedure or what used in 
research consisting of technique of analyzing data and technique of 
collecting data. From the definition the researcher concludes that 
researcher method is the way to make investigation to get new fact and 
information or the research by using scientific method to collect the data. 
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The kind of this research is qualitative research method. 
Qualitative research is a research which is concerned with providing 
description of phenomena that occur naturally, without the intervention of 
experiment or an artificially contrived treatment (Seliger and Shohamy, 
1989:116). 
 
B. Setting of The Research 
E-FUN Institute consists of two courses that are located in Jl. Ki 
Ageng Gribig No. 3, Barenglor, Klaten and Jl. Pedan-Cawas Km 1, 
Petengan, Keden, Pedan. But, setting of this research will be conducted in 
E-FUN Institute Klaten. It is located at Jl. Ki Ageng Gribig No. 3 
Barenglor, Klaten. E-FUN Institute Klaten consists of  four classroom and 
3 room indoor, 14 teachers and 147 students. In E-FUN Institute Klaten 
consists of various programs such as star kids program, smart kids 
program, junior program, teenager program, real English program, express 
English program, in house training program, and English for special 
purposes program. The researcher especially does the research on 
September until December in 2017. 
 
C. Subject of the Research 
The subject of this research is teachers and students of E-FUN 
Institute Klaten at Jl. Ki Ageng Gribig No. 3 Barenglor, Klaten. This 
research is taken from Express English Program. Express English consists 
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of four classes such as Simon class, Sulthon class, Chelsea class, and Ferry 
class. But in this research, the researcher does the research only in Simon 
Class that consists of 5 students and Sulthon class that consists of 5 
students. Express English program is taught by two teachers named Miss 
Lis and Miss Hari. The researcher chooses Express English Program 
because this class studies and practices about speaking better than others 
program. 
 
D. Technique of Collecting the Data 
The technique of collecting the data is a procedure related with the 
researcher does to research the aims of the data study. In collecting the 
data, there are some instruments that can be used in a research, namely 
questionnaire, interview, observation, test, experiment, documentation, 
and other method or combination of some method (Hadi, 1990:67). 
This study uses classroom observation, interview, and 
documentation, they are: 
1. Classroom observation 
One of the ways that the researcher tries to collect the data is 
classroom observation. Observation means everything what one sees, 
hears, smells, and fells by using five senses without any invention. 
They relate what they see and hear fell, smeller touch (Bungin, 2007: 
115). Here, the researcher collects the data by observing the activities 
that happen in the classroom done by the teacher and the students. 
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Where, the researcher joins in the classroom and takes some photo and 
video, take a note. Sometimes, the researcher also being the student in 
the classroom. 
This study is qualitative research. Boglan (1975:4) define that the 
qualitative method is the research procedures that produce descriptive 
data in the form of words written or spoken of the people and 
behaviors that can be observed. What are observed is activities in 
classroom, the teaching-learning techniques of speaking: 
a. The way of teacher in teaching the subject, to know how are the 
techniques in teaching learning speaking. This case observed all 
the process, and also the closing. 
b. The process of teaching learning to fins the roles of the students, 
the teacher, and the materials in teaching speaking  
c. To know the challenges faced by the teacher and students during 
the teaching learning process. 
In this research, the researcher sums up the schedule of the 
observation in this table 
Table 3.d.1 the observations’ schedule 
No Date Time  Class Teacher 
1 November, 15
th
 2017  5.15-6.45 pm Simon  Hariyanti S.Pd 
2 November, 20
th
 2017  4.00-5.30 pm Simon  Listriyani, S.Pd 
3 November, 22
th
 2017  1.00-2.30 pm Simon  Hariyanti S.Pd 
4 November, 27
th
 
 
2017  4.00-5.30 pm Simon Listriyani, S.Pd 
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5 December, 4
th
 2017  4.00-5.30 pm Simon Listriyani, S.Pd 
6 November, 16
th
 2017  4.30-6.00 pm Sulthon Mr. Sam 
(native) 
7 November, 21
th
 2017  4.30-6.00 pm Sulthon  Listriyani, S.Pd 
8 November, 23
rd 
2017  4.30-6.00 pm Sulthon Listriyani, S.Pd 
9 November, 28
th
 
 
2017  4.30-6.00 pm Sulthon Listriyani, S.Pd 
10 November, 30
th
 2017  2.30-4.00 pm Sulthon  Listriyani, S.Pd 
 
2. Interview 
Interview is asking the respondent orally to gain detailed 
information. According to Moleong (2010:186), interview is discourse 
with certain purpose, done by two sides. They are interviewer who 
gives question and interviewee (respondents) who give answer. The 
fundamental of questions are arranged before the interview is done. In 
this research, the interview conducted with the owner, teacher, and 
students in E-FUN Institute. The aim of the interview toward the 
owner and teacher is to obtain the information about the teaching-
learning process. The interview toward the students is aimed to gained 
the information about the way the teacher teach in the class. 
3. The Document 
  Document is an official or formal paper, form, book, etc giving 
information about something, evidence or proof of something, or 
record of something (Hornby, 1995: 342). This study uses the 
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documents like audio visual recording, handbook, lesson plan, the use 
material, class’ archives, and photo for completing the data. From all 
documents that are gotten, the researcher compares  all the result of the 
technique to check the validity of the data. 
 
E. Trustworthiness of the Data  
Before some information is used for the research data, the 
trustworthiness of the information must be checked first. It is because, the 
data must be responsible for the point of departure to make conclusion. In 
this research, the technique which used to check the trustworthiness of 
data is triangulation. According to Sugiyono (2016: 372), triangulation is 
qualitative cross-validation. It assesses the sufficiency of the data 
according to the convergence of multiple data sources or multiple data 
collection procedures.  
According to Sugiyono (2016:373-374), there are three types of 
triangulation. They are triangulation of source, triangulation of technique, 
and triangulation of time. 
1. Triangulation of the source data; it is a triangulation which ues many 
sources of data to validate. The data taken from an informant ws 
compared to the data from the other informant. The data has been 
analyzed by researcher, so the researcher produces a conclusion 
subsequently sought agreement (member check) with three data 
sources.    
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2. Triangulation of technique of collecting the data; it is a triangulation 
which uses many strategy to validate data. For instance, the data is 
taken from interview. Then the data was compared to the data taken 
from observation which has the same source. 
3. Triangulation of time of collecting the data; time is also often affects 
the credibility of the data. Data were collected by interview in the 
morning when the researcher is still fresh, does not have much 
problem, will provide more valid data so that more credible. Therefore, 
in order to test the credibility of the data can be done by checking with 
the interviews, observation or other techniques in different times and 
situations. 
Based on the explanation above,  the researcher uses the 
triangulation of the source data. The researcher collects the source of the 
data from some sources, such as by observation result and interviewing the 
owner, teacher, and students. 
 
F. Technique of Analyzing the Data 
The technique of analyzing the data cannot be separated from the 
definition of data analysis. Seliger and Shohamy (1989: 201) define data 
analysis as sifting, organizing, and synthesizing the data so as to arrive at 
the results and conclusion of the research. Bongdan in Sugiyono (2010: 
304) states that data analysis is the process of systematically searching and 
arranging the interview transcripts, field notes, and other materials that 
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you accumulate to increase your own understanding of them and enable 
you to present what you have discovered to others. 
Based on the definition above, data analysis is the process of 
systematically searching and arranging the interview transcripts, field 
notes, and other materials that a researcher accumulates to increase him 
own understanding of them and to enable him to present what he has 
discovered to others by sifting, organizing, and synthesizing the data so as 
to arrive at the result and conclusion of the research. 
According to Milles and Huberman in Sutopo (2002: 95) the 
process of data analysis in this research; collecting the data, reducing the 
data and presenting the data and drawing conclusion. 
1. Collecting the data 
It is meant by the process of collecting the data that needed in the 
research. The researcher collects the data from the teacher, such as 
material, syllabus, and lesson plan in the form of document (paper). 
The researcher also gets the data from interview with the teacher, 
owner, and students. 
2. Reducing the data 
When the researcher collects and gets the data, she selects and 
takes the important information and eliminate the unimportant 
information. So, in the process of reducing the data, the researcher will 
select, focus and simplify the data. 
3. Presenting the data 
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The researcher describes the data from the description or narration. 
The description of the data is presented in logic and systematic order, 
which can show the strength of the presenting data. In presenting the 
data, researcher may add matrix and picture to support the presented 
data. 
4. Drawing Conclusion 
In this case, the researcher writes not only what has been seen each 
day during observation about her interpretation of her observation 
(Sutopo, 2002: 93). 
 
 
 
 
 
 
 
 
 
Figure 3.f.1 Miles and Huberman’s Flow Model 
 
 
 
Collecting the Data 
 
Reducing the Data 
 
Presenting the Data 
 
Conclusion: Drawing/verifying 
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Data reduction refers to the process of selecting, focusing, 
simplifying, abstracting, and transforming the “raw” data that appear 
on written-up field notes. As the researcher sees, data reduction occurs 
continuously through-out the life of any qualitatively oriented project. 
 The researcher defines a “display” as an organized and action 
taking looking at displays will help the researcher to understand what 
is happening and going to do based on understanding. 
 The third stream of analysis activity is conclusion drawing and 
verification. From that beginning of collecting the qualitative analysis 
is beginning to decided what things mean is nothing regularities, 
patterns, explanations, possible configurations, casual flows, and 
prepositions. 
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CHAPTER IV 
RESEARCH FINDING AND DISCUSSION 
 
A. Research Finding 
In this chapter, research findings are presented. The researcher got 
the research findings from observation which had been done during the 
teaching learning process. There were also findings from interview which 
had been done to the teachers, four students, student with best competence 
in the class and the owner of E-FUN Institute Klaten. 
1. Description of E-FUN Institute Klaten 
This research was done in E-FUN Institute Klaten. It is located at 
Jl. Ki Ageng Gribig No. 3 Barenglor, Klaten, Jawa Tengah. Beside in 
Klaten, E-FUN Institute also has a building in Pedan. It is located at Jl. 
Pedan-Cawas KM 1, Petengan, Keden, Pedan, Klaten, Jawa Tengah. 
E-FUN Institute Klaten was built in 18
th
 February 2012. Based on the 
interview with the owner, E-FUN Institute was built firstly because Mr 
Ovix Budi Raharjo as the owner realized that there are many students 
do not like English. Many students regard that English was difficult 
and bore, whereas English is very important for them in this Era. On 
realizing this, Mr Ovix had an idea to build an English Course, where 
his English Course should be different with all of the rule in formal 
school.  
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 Based on the interview, E-FUN Institute has concept where E-FUN 
wants all of the students to realize that English is interesting and very 
important for them. E-FUN Institute built this concept with unique 
ways. E-FUN Institute wants the students not to think that studying 
English is monotonous. E-FUN Institute teaches English with fun 
method. E-FUN Institute packs teaching-learning process with the fun 
activity and the variety of games such as traditional and modern 
games. E-FUN Institute emphasizes the teaching more about the 
practice than theory. There are many English teachers who do not 
speak English in class and E-FUN Institute tries to change it in the 
teaching learning process. Not only about the teaching, E-FUN 
Institute always tries to create all things about E-FUN to be fun such as 
the environment, the service, etc. E-FUN Institute hopes this concept 
can help the students to be more joyful when they learn English. 
Beside that, the owner of E-FUN Institute has a motto “E-FUN 
Institute want to create and succeed “Gerakan Klaten Berbahasa 
Inggris” in 2020. From this motto, the owner of E-FUN Institute also 
composes an English community name KEC (Klaten English 
Community). KEC is a community where all of the students in E-FUN 
Institute and people around Klaten can gather and do many activities in 
English every Saturday evening in the first campus of E-FUN Institute 
in Klaten. E-FUN Institute also teaches about culture, character, and 
tourism to all of the students beside teaches English. 
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 E-FUN Institute has ten teachers and about 200 students. The 
students consist of 150 students in E-FUN Institute Klaten and 50 
students in Pedan. E-FUN Institute chooses all of the teachers based on 
some criteria. First, the teacher should have a passion to study more 
and have good attitudes. Second, the teacher should pass the interview 
purely conducted in English. Third, the teacher should pass some tests 
such as English test, psychology test, and teaching practice test. E-
FUN Institute also emphasizes to all of the teachers to not only think 
about the fee but also to focus more on the passion to improve their 
teaching skills. For the students, they can join in E-FUN Institute by 
completely some regulations. First, they should gather their family 
identity (KK) and fill administration form because all of the students 
will be checked in education office. Second, they should do the 
placement test. This placement test is aimed at putting in the suitable 
program for them.  
 E-FUN Institute Klaten has some programs such as English for 
communication. The goal of this program is helping the people to 
prepare them to master English. This program consists of Express 
English, Real English Program, Teenager Program and Private 
English. Then, English for kids consist of star kids program, smart kids 
program, and junior program. Besides improving the students’ English 
achievement at school, this program has a goal to improve students’ 
English skill at least in their daily communication. The last is English 
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for special purposes. It consists of English for cruise ship, English for 
TOEFL, etc. The goal of this program is usually to help people who 
want to apply a job, where the job needs good English skill. 
 E-FUN Institute is completed with good enough facilities. In 
attempt to create such a fun concept as the English Course, E-FUN 
Institute tries to give good facilities to all of the students. E-FUN 
Institute Klaten especially has four indoor classrooms and two gazebos 
as the outdoor room. Each classroom is completed with white board, 
board marker, eraser, desk, and fan. The gazebos were built to create 
the fun condition in order to make the students not bored. E-FUN 
Institute Klaten was completed with the teacher room, administration 
desk, waiting room, reading books, parking area, toilet and musholla.  
 One of the interesting things of E-FUN Institute is the presence of 
native speakers from many countries. In E-FUN Institute, the native 
speakers are called as the volunteers. They help the teacher as the 
teacher’s assistant to teach the students especially about speaking. In 
the classroom, the native speakers often study about some Indonesian 
cultures for example the games. E-FUN Institute often uses games in 
teaching process. The teacher and native speakers often share about 
their games. The purpose of inviting the native speaker in Indonesia 
especially in Klaten actually is not only for helping the teaching 
learning process in E-FUN Institute. Based on the interview, Mr. Ovix 
Budi Raharjo as the owner of E-FUN Institute wants all of the tourism 
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destination and the culture especially in Klaten can be known by all of 
the people from the other countries. Usually, Mr. Ovix invites the 
native speakers to do the useful activities like going to some recreation 
places in Klaten, doing charity around Klaten, entertain the specials 
students in Special Education school in Klaten, etc. Mr Ovix hopes 
when there are many native come to Klaten, it can increase the 
economy of Klaten people, besides helping the activity in E-FUN 
Institute. Not all of the natives can join with E-FUN Institute. There 
are some criteria that are usually asked by The owner of E-FUN 
Institute. Firstly, the owner of E-FUN Institute does the 
communication with the native by social media. He usually tells the 
native about all of the interesting activities that usually done in E-FUN 
Institute or outside. Then, the native will be interviewed through the 
social media. They will be explained about what they will do in Klaten 
and asked about their sincerity as the volunteer in Klaten. They will be 
asked about their English speaking skill. They will be asked about their 
background and their experience that can be applied in Klaten. So, the 
purpose of inviting the native to Klaten actually to be a volunteer in 
Klaten besides helping in E-FUN Institute. 
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2. Teaching-Learning Process of Speaking  
a. Process of Speaking Activities in Simon Class 
1) First Day Observation 
a) Opening 
The first observation was done by the researcher on 
November, 15
th
 2017 at 5.15-6.45 pm with Miss Hari. The 
teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
their condition to make the communication with the 
students. When seeing the researcher joined the class, one 
of the students asked the teacher who the researcher was. 
The teacher explained to them that the researcher would 
like to conducted research in this class; the teacher asked 
them to be polite and asked the researcher to introduce 
herself. After knowing, the class is ready to start the 
teaching learning process. 
b) Main Activity 
In this section, the main activity is divided into four 
steps. Those are explained below: 
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(1) Observing 
The teacher began the teaching by giving the 
material and an example 
“I have lost my pen for two days”. After giving 
the example, the teacher asked the student “do 
you know about this sentence? I mean that about 
the pattern that is used”. One of the students 
answered by saying “Yes miss, it is simple 
perfect tense”. Then the teacher asked to Pandu 
“good, how can you know it?”. Pandu answered 
“I knew from the word have lost, but I don’t 
know the function of it” 
 
Then the teacher asked Simon by saying “Simon, do 
you know the function of simple perfect tense?”. Simon 
answered that he did not know about its function. Then 
the teacher explained the students about simple perfect 
tense which consists of the pattern and the function of 
the tenses. All of the students looked enthusiastic to the 
class and the teacher’s explanation.  
(2) Experimenting  
In this section, after giving the explanation, the 
teacher asked the students to give an example using 
simple perfect tense pattern by saying “ok guys, now I 
would like to ask you to make the example of simple 
perfect tense orally start from Faqking”. In this section, 
the teacher gives the sentence in Indonesia. Then the 
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students must translate it into English used simple 
perfect tense. 
After the teacher asked, all of the students gave 
example of simple perfect tense in the positive form. 
Then, the teacher explained the students about how to 
make the sentence in negative form till the students 
understood about it. Then the teacher asked some of the 
students to give example in negative form one by one, 
After that, the teacher explained how to change the 
sentence into interrogative form. The teacher gave some 
example to make the students understood. 
(3) Associating 
After giving some stimulus to all of the students, the 
teacher and the students played a game named 
“Domikado” game. This game was done with the 
native speaker from Germany named Miss Rebecca. 
This game is used to check the students’ knowledge 
about the materials. Before they started the game, the 
teacher explained about the rules in that game. In this 
game, there were two choices named challenge or 
punishment. In this section, the students should answer 
the question that related with their everyday life. The 
students looked so enthusiastic in this game. 
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Unconsciously, they applied the simple perfect tense in 
this game. 
(4) Communicating 
The teacher also reviewed the material and giving 
the feedback after the students got the punishment in 
this game. Not only that, when there was a wrong 
pronunciation or answer, the teacher asked to the other 
students to the correct it and they discussed together 
about it. The teacher always corrected the pronunciation 
and articulation of the students also. Then, the teacher 
asked the students about the difficulties when learnt 
about this material. The students answered that they 
were sometimes confuse to use V3 and make the 
sentence into interrogative form. 
c) Closing  
In the last steps of teaching simple perfect tense, the 
teacher reviewed all of the material. The teacher also gave 
the conclusion of the material. Then, the teacher asked the 
students to improve their pronunciation and vocabulary 
because they could help to have a good speaking. The 
teacher also gave the motivation to the teacher. After 
finished the material, the teacher closed the teaching 
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learning process by saying Wassalamualikum 
warrahmatullahi wabarakatuh and left the class. 
Based on the observation, the researcher sums up the 
teaching learning process that can be seen in the following table 
 
Table 4.2.1.a Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing Obser-ving Experi-
menting 
Associa-
ting 
Commu-
nicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying. 
 
b)  After that 
the teacher 
asked the 
students’ 
condition and 
checked  the 
present 
a) The 
teacher 
started the 
teaching by 
stimulating 
the students 
about the 
material 
that will be 
taught. 
 
 b) The 
teacher 
gave as the 
sentence as 
the example 
and asked 
the students 
to guess 
kind of the 
sentence 
 
c) The 
teacher 
asked the 
students' 
about the 
function of 
that 
After 
explaining 
the 
material, 
the teacher 
asked all 
of the 
students to 
make 
simple 
perfect 
tense’s 
sentence 
into 
positive, 
negavite 
and 
interrogavi
te form 
a) The 
teacher and 
the students 
played a 
game 
named 
“Domikado
” game. 
This game 
was done 
with the 
native 
speaker 
from 
Germany 
named Miss 
Rebecca 
 
b) Before 
they started 
the game, 
the teacher 
explained 
about the 
rules in that 
game. In 
this game, 
there were 
two choices 
a)  The 
teacher also 
reviewed 
the material 
and giving 
the 
feedback 
 
b) When 
there was a 
wrong 
pronunciati
on or 
answer, the 
teacher 
asked to the 
other 
students to 
the correct 
it and they 
discussed 
together 
about it. 
 
c) The 
teacher also 
asked the 
students 
about their 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
73 
 
 
 
sentence named 
challenge or 
punishment. 
In this 
section, the 
students 
should 
answer the 
question 
that related 
with their 
everyday 
life. 
difficulties 
in learning 
simple 
perfect 
tense 
2 
Kind of Techniques 
Game 
 
2) Second Day Observation 
a) Opening 
The second observation was done by the researcher 
on November, 20
th
 2017 at 04.00-05.30 pm with Miss Liz. 
The teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh, Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
their condition to make the communication with the 
students. After that the teacher checked the students’ 
present. Then, the class is ready to start the teaching 
learning process. 
b) Main Activity 
In this section, the main activity is divided into four 
steps. Those are explained below: 
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(1) Observing 
The teacher began the class by telling the 
students about material that would be learnt today. The 
material that always makes the students get difficulties 
named “pronoun”. In this time, the teacher made a table 
that related with the material. Where the teacher wrote 
the subject and asked the students to tell the subject in 
object form. Then, the teacher gave the example by 
saying “I love you”. Where the teacher explained the 
students that “I” as the subject and “you” as the object. 
After all of the students understood the differences 
between pronoun as the subject and object, the next 
activity is the teacher asked each student to change the 
sentence (subject and object) based on the explanation 
before. In this section, the teacher gave the sentence and 
the students changed it one by one correctly.  
Then, the teacher continued the material about 
possessive adjective and possessive pronoun. In this 
section, the teacher gave two clues named “single and 
marriage” to the students. These clues made the 
students easier to understand about possessive adjective 
and possessive pronoun. After giving those clues, the 
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teacher made a table and asked the students to complete 
the table correctly. 
(2) Questioning  
Before the students did the instruction, there is a 
student asked the teacher about the meaning of single 
and marriage in the material. The teacher explained the 
students about it. The teacher said that marriage means 
the pronoun should be followed by noun as the couple 
and single means the opposite of the marriage.  
(3) Experimenting 
After giving stimulus to the students, the teacher 
asked the students to give the example of possessive 
adjective and pronoun orally. The students gave the 
example by doing the game named “paper, scissor, 
rock” game. In this game, the students were divided 
into two groups. Each group consisted of two students. 
Each group played the game and who lose is gave the 
punishment from the winner. The punishment was 
completed the sentence from the winner. After that, the 
teachers gave the exercise and asked the students to 
answer all of the questions in their paper. The teacher 
gave 15 minutes to the students answered all of the 
questions. The students looked enthusiastic to answer 
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the question. They also asked the teacher if they got the 
difficulties.  
(4) Communicating  
After 15 minutes the teacher asked the students 
one by one answering the question orally. This 
condition was going on well until the last students. 
When the students told their answer, there were some 
wrong pronunciations, and the teacher corrected them 
directly. The teacher also asked the other students to 
follow what she said when she corrected the 
pronunciation of the student.   
c) Closing  
In the last section of teaching personal and possessive 
pronoun, the teacher gave the conclusion of the material.  
The teacher also motivated the students to improve their 
pronunciation and added their vocabulary mastery. After 
finishing the material, the teacher closed the teaching 
learning process by saying Wassalamualaikum 
warahmatullahi wabarakatuh and left the class. 
 
Based on the observation, the researcher sums up 
the teaching learning process that can be seen in the 
following table. 
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Table 4.2.1.b Summary of Teaching-Learning Process   
N
o 
Context 
Opening 
Main Activity 
Closing Obser-ving Questio-
ning  
Experimen
-ting 
Commu-
nicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying.  
 
b) After that 
the teacher 
asked the 
students’ 
condition and 
checked  the 
present 
a) The 
teacher told 
the students 
that they 
would 
review the 
material 
about 
pronoun. 
 
 b) The 
teacher 
wrote a 
table of 
pronoun as 
the subject 
and object. 
The teacher 
wrote the 
subject and 
asked the 
students 
told about 
the object. 
 
c) Teacher 
gave the 
example 
and 
explained 
what the 
mean of 
subject and 
object 
pronoun 
from the 
sentence. 
The teacher 
asked each 
Before the 
students 
did the 
instruction
, there is a 
student 
asked the 
teacher 
about the 
meaning 
of single 
and 
marriage 
in the 
material. 
Then the 
teacher 
explained 
about that 
a) The 
teacher 
asked the 
students to 
give the 
example of 
possessive 
adjective 
and 
pronoun 
orally. The 
students 
gave the 
example by 
doing the 
game 
named 
“paper, 
scissor, 
rock” game. 
 
b) In this 
game, the 
students 
were 
divided into 
two groups.. 
Each group 
played the 
game and 
who lose is 
gave the 
punishment 
from the 
winner. The 
punishment 
was 
completed 
the sentence 
a) After 15 
minutes the 
teacher 
asked the 
students one 
by one 
answering 
the question 
orally.  
 
b) When the 
students 
told their 
answer, 
there were 
some wrong 
pronunciati
ons, and the 
teacher 
corrected 
them 
directly. 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
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students 
change the 
teacher’s 
sentence 
base on the 
explanation 
before 
 
d) The 
teacher 
continued 
the 
explanation 
about 
possessive 
adjective 
and 
pronoun. 
The teacher 
used two 
clues to 
explain 
them called 
“marriage 
and single”.  
 
e) Then, the 
teacher 
gave the 
example 
about 
possessive 
adjective 
and 
pronoun. 
After giving 
the clue, the 
teacher 
asked the 
students to 
complete 
the table 
 
from the 
winner. 
 
c) After 
that, the 
teachers 
gave the 
exercise and 
asked the 
students to 
answer all 
of the 
questions in 
their paper. 
The teacher 
gave 15 
minutes to 
the students 
answered 
all of the 
questions. 
2 Kind of Techniques 
Game 
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3) Third Day Observation 
a) Opening 
The third observation was done by the researcher on 
November, 22
th
 2017 at 01.00-02.30 pm with Miss Hari. 
The teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
their condition to make the communication with the 
students. After that the teacher checked the students’ 
present and the class is ready to start the teaching learning 
process. 
b) Main Activity 
In this section, the main activity is divided into three 
steps. Those are explained below: 
(1) Observing 
Before the teacher started the teaching, the teacher 
gave the students paper that is contained with the 
material and the exercise. After giving the material, the 
teacher asked the students by saying “Ok student, look 
at your paper, have you studied about this before?, I 
think that this material was taught in your school. The 
students looked be confused to answering “not yet” and 
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the teacher tried to review this material to remind the 
students. After the students gave a bit explanation, they 
reminded that ever learnt about the material before. The 
teacher continued the explanation by giving the 
example.  
Almost all of students looked understand with 
the teachers’ explanation. Then to stimulate the 
students, the teacher asked each student to pronoun the 
example that was written by the teacher in the 
whiteboard. The students looked so happy with the 
teaching learning process. They looked to have no 
many difficulties with the material. After giving the 
stimulus to the students, the teacher continued the 
teaching. But before continued the teaching, the teacher 
asked the students again by saying “any question? if 
you don’t have any question, we will continue the next 
material”. 
(2) Experimenting  
After reviewing the material, the teacher asked the 
students to answer all of the exercises. The teacher also 
said that they will play game after they do the exercises. 
The students looked enthusiastic when the teacher told 
that they would play a game.  
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(3) Communicating  
After they finished with all of the exercise, they 
shared the answer one by one orally. When there was a 
students still confused to answer the question, the 
teacher explained the material again. After all of the 
questions are answered. The teacher started the game 
and told the students about the rule. In this game, they 
play “cublak-cublak suweng” game. In this game, 
firstly the students did “hompimpah” and who the lost 
is, he will be the table. Second, he should guess where 
the rock is. If he was wrong when guessing, all of the 
students would give him the question about time. Each 
student had twice chance to be the table. After the 
students understood, the game was begun. This game 
was done till the time is almost up. This game was done 
to check the students understanding with the material. 
From this game, the students also improve their 
speaking. In this section, the teacher also still motivated 
the students to improve their English. 
c) Closing  
In the last section of teaching “telling the time”, the 
teacher reviewed a bit of the material. Then the teacher 
gave the conclusion. The teacher also still asked the 
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students to improve their pronunciation and added their 
vocabulary mastery. After finishing the material, the 
teacher closed the teaching learning process by saying 
Wassalamualaikum warahmatullahi wabarakatuh and left 
the class. 
Based on the observation, the researcher sums up the 
teaching learning process that can be seen in the following 
table 
 
Table 4.2.1.c Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Observing Experimenting Communicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying.  
 
b) After that 
the teacher 
asked the 
students’ 
condition 
and checked  
the present 
a) The teacher 
started the 
material by 
stimulate the 
students and 
asked the 
students about 
their 
understanding 
about the 
material 
 
b) The teacher 
explained the 
students about 
time. Firstly 
the teacher 
explained 
about the use 
of “past and 
to” when 
a) After 
reviewing 
the 
material, 
the teacher 
asked the 
students to 
answer all 
of the 
exercises. 
The teacher 
also said 
that they 
will play 
game after 
they do the 
exercises. 
 
 
a) After they 
finished 
with all of 
the 
exercise, 
they 
shared the 
answer 
one by 
one orally. 
 
b) The 
teacher 
started the 
game and 
told the 
students 
about the 
rule. In 
this game, 
they play 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
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explained 
about time.  
 
c) Then the 
teacher gave 
the example 
The teacher 
wrote down 
some exercise 
in the white 
board and 
asked the 
students to 
pronoun the 
time orally. 
Each student 
pronounced it 
one by one. 
“cublak-
cublak 
suweng” 
game. 
 
c) In this 
game, 
firstly the 
students 
did 
“hompimp
ah” and 
who the 
lost is, he 
will be the 
table. 
Second, 
he should 
guess 
where the 
rock is. If 
he was 
wrong 
when 
guessing, 
all of the 
students 
would 
give him 
the 
question 
about 
time. The 
game 
began 
2 
Kind of Techniques 
Games 
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4) Forth Day Observation 
a) Opening 
The forth observation was done by the researcher on 
November, 27
th
 2017 at 04.00-05.30 pm with Miss Liz. The 
teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying before started the 
lesson. The teacher also asked their condition to make the 
communication with the students. After that the teacher 
checked the students’ present and the class is ready to start 
the teaching learning process. 
b) Main Activity 
In this section, the main activity is divided into four 
steps. Those are explained below: 
(1) Observing 
In this part, the teacher firstly told the students 
about explaining past experience used past tense. Then 
the teacher wrote down in the whiteboard about regular 
and irregular verb 2. The teacher gave many example of 
regular and irregular verb. 
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(2) Questioning  
When the teacher explained the students about 
regular and irregular verb 2, there was a student asked 
the students about the difference of regular and irregular 
verb and the teacher gave the explanation. In this 
section, actually the students have understood to 
mention V2 in regular and irregular form, so the teacher 
was easy to continue the material.  
(3) Experimenting  
The teacher gave the sentence in positive form for 
the example. Then, the teacher asked the students to 
give the example also. This activity was done till the 
students could make the example in interrogative form.  
In this section, the teacher used game to make the 
students enjoyed when giving the example. In this 
section, the teacher divided the students into two 
groups. The groups named were realized group and 
gardener group. One student from each group did a 
competition where they should raise your hand after the 
teacher gave the verb. The student who lost in raising 
his hand first should give the example of past tense 
sentence based on the teacher’s verb. The sentence 
should be changed into three forms such as positive, 
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negative and interrogative form correctly. If he gave the 
wrong sentence, he was gave baby powder in his face. 
Then the teacher asked the student with each 
group made a simple conversation used the 
interrogative form of past tense and answer it using 
yes/no correctly. Then the students did the directions. 
Then, the teacher gave the exercise to the students and 
asked them to do it about 15 minutes.  
(4) Communicating 
After the exercise was done and corrected, the 
teaching learning was continued by playing a game. 
Through this game, the teacher hoped that unrealized 
the students could tell their past experiences using the 
correct past tense.  
The teacher explained about the game’s rules. 
They played “hompimpah” game. The student who lost 
in this game got the punishment. The punishment was 
the student should take one card and answering the 
question that related with their past experience based on 
the direction in the card. The students understood and 
started the game. One by one student explained their 
past experience. 
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The game was continued till the question the 
time was almost up. This game was done because the 
teacher wants the students could be enjoy answering the 
question thru the game. So they would not be bored to 
answer the questions. In this section, the teacher also 
reminded them to always speak English in their class at 
least. In this game, the teacher also helped the students 
to arrange a good sentence when they got the 
difficulties.  
c) Closing  
In the last section of teaching about explaining past 
experience use past tense, the teacher gave the conclusion 
of the material.  The teacher also motivated the students to 
improve their pronunciation and added their vocabulary 
mastery. After finishing the material, the teacher closed the 
teaching learning process by saying Wassalamualaikum 
warahmatullahi wabarakatuh and left the class. 
Based on the observation, the researcher sums up 
the teaching learning process that can be seen in the 
following table 
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Table 4.2.1.d Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing Obser-ving Questio-
ning  
Experimen
-ting 
Commu-
nicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying.  
 
b) After that 
the teacher 
asked the 
students’ 
condition and 
checked  the 
present 
a) The 
teacher 
firstly 
explained 
the students 
about past 
experience 
used past 
tense.  
 
b) Then the 
teacher 
wrote down 
in the 
whiteboard 
about 
regular and 
irregular 
verb 2. The 
teacher 
gave many 
example of 
regular and 
irregular 
verb. 
When the 
teacher 
explained 
the 
students 
about 
regular 
and 
irregular 
verb 2, 
there was 
a student 
asked the 
students 
about the 
difference 
of regular 
and 
irregular 
verb and 
the teacher 
gave the 
explanatio
n 
a) The 
teacher 
gave the 
sentence as 
the example 
in the 
positive 
form. 
 
b) Then, the 
students 
were asked 
the example 
also. This 
activity was 
continued 
till the 
students 
could make 
the sentence 
into 
interrogativ
e form.  
 
c) The 
teacher 
gave the 
exercise to 
the students 
and asked 
them to do 
it about 15 
minutes. 
a) After 15 
minutes, the 
students 
answered 
all of the 
exercise one 
by one. 
 
b) The 
teaching 
learning 
was 
continued 
by playing a 
game. 
 
c) The 
teacher 
explained 
about the 
game’s 
rules. They 
played 
“hompimpa
h” game. 
The student 
who lost in 
this game 
got the 
punishment. 
The 
punishment 
was the 
student 
should take 
one card 
and 
answering 
the question 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
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that related 
with their 
past 
experience 
based on the 
direction in 
the card. 
The 
students 
explained 
their past 
experience 
one by one 
 
2 Kind of Techniques 
Game 
 
5) Fifth Day Observation 
a) Opening 
The fifth observation was done by the researcher on 
December, 4
th
 2017 at 04.00-05.30 pm with Miss Liz. The 
teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
their condition one by one to make the communication with 
the students. After that, the teacher checked the students’ 
present. Then the teaching learning process was begun.  
b) Main Activity 
In this section, the main activity is divided into two steps. 
Those are explained below: 
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(1) Questioning 
In this section, firstly the teacher told the students 
that they would study about restaurant. Then the teacher 
asked the students “Have you ever been to restaurant?”. 
The teacher asked each students and they explained 
their experience about restaurant. The student told 
where the restaurant is, what kind of the food, about the 
taste and price. After hearing some students’ statement, 
the teacher continued the material. In this part, the 
teacher explained the students about things that related 
with restaurant such as the starters, main course, 
dessert, drink, side dishes, etc. The teacher did not 
explain it directly, but the teacher stimulated the 
students to give the example of each things.  
After the students mentioned all of the things about 
the starters and the other, the teacher gave the students 
two papers. One paper is about restaurant menu and one 
paper about what should waiter and costumer usually 
said in restaurant. The teacher asked the student to 
pronoun the sentence one by one. In this section, the 
teacher also corrected the students’ pronunciation. After 
the students understood, the learning was continued. 
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(2) Experimenting  
In this section, the teacher explained the students 
that they would do a role play in the restaurant as the 
waiter and costumers. In this section, they would do the 
simulation first and after that they would do the real 
role playing. In this practice, firstly the teacher asked 
each student to take scroll paper to decide who the 
waiter and costumers are. In this simulation, the teacher 
still helped the students to arrange the sentence 
correctly. The waiter is Rizky and the others as 
costumers.  
(3) Communicating 
After doing the simulation and understood the plot, 
the students did the role play again. In this section, the 
teacher just looked what they students did. The rules of 
this practice same with what they did in the simulation. 
c) Closing  
In the last section of teaching about restaurant, the 
teacher gave the conclusion of the material.  The teacher 
also motivated the students to improve their pronunciation 
and added their vocabulary mastery. After finishing the 
material, the teacher closed the teaching learning process 
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by saying Wassalamualaikum warahmatullahi 
wabarakatuh and left the class. 
Based on the observation, the researcher sums up 
the teaching learning process that can be seen in the 
following table. 
 
Table 4.2.1.e Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Observing Experimenting Communicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying.  
 
b) After that 
the teacher 
asked the 
students’ 
condition 
and checked  
the present 
a) Firstly the 
teacher told the 
students that 
they would 
study about 
restaurant. 
Then the 
teacher asked 
the students 
about their 
experience in 
the restaurant 
 
b) The student 
told where the 
restaurant is, 
what kind of 
the food, about 
the taste and 
price. 
 
c) After that, 
the teacher 
explained the 
students about 
things that 
related with 
a)  In this 
section, the 
teacher 
explained the 
students that 
they would do a 
role play in the 
restaurant as the 
waiter and 
costumers. 
b)  In this 
section, they 
would do the 
simulation first 
and after that 
they would do 
the real role 
playing. 
c) In this 
practice, firstly 
the teacher 
asked each 
student to take 
scroll paper to 
decide who the 
waiter and 
costumers are. 
After doing the 
simulation and 
understood the 
plot, the students 
did the role play 
again. In this 
section, the 
teacher just 
looked what they 
students did. 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
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restaurant d) In this 
simulation, the 
teacher still 
helped the 
students to 
arrange the 
sentence 
correctly. 
 
2 Kind of Techniques 
Role Play 
 
b. Process of Speaking activities in Sulthon Class 
1) First Day Observation 
a) Opening  
The first observation was done by the researcher on 
November, 16
th
 2017 at 04.30-06.00 pm with Mr Sam. In 
this observation, the Sulthon class is taught by the native 
speaker from USA. The teacher started the teaching 
learning process by saying “Good Evening Guys”. Most all 
of the students answered the greeting. After greeting, the 
teacher asked their condition to make the communication 
with the students. After that, the teacher introduced himself 
because this is his first time taught in Sulthon class and he 
said “Hello guys, I am Sam and I come from USA”. The 
students also introduced their self. After all students 
introduced their self, Mr. Sam also asked my name because 
he thought that I am the student also. So, the researcher also 
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introduced herself by saying “Hello Mr., my name is Nita 
and I am doing a research for my thesis in this class”. After 
knowing, the class is ready to start the teaching learning 
process. 
b) Main Activity 
In this section, the main activity is divided into three 
steps. Those will be explained below: 
(1) Observing 
In this section, firstly Mr Sam began the learning by 
giving many adjective without told the students that 
they are adjective. There was a students asked the 
teacher (Miss Lizz) about the material today. Miss lizz 
answered that they would study about describing place 
used adjective. Mr Sam continued the material by 
telling the students about adjective’s order. Mr Sam 
gave the example of sentence based on the correct 
arrangement of adjective’s order. The students looked 
pay attention with Mr. Sam explanation. Then Mr. Sam 
asked the students to give the example in front of the 
class about the material that was explained before.  
(2) Experimenting 
In this section, Mr Sam gave some exercises 
about place to the students. And he gave ten minute for 
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the students to answer it. After that they will play a 
game and Mr. Sam explained the rule. First, one student 
should describe that place in the exercise using 
adjective’s order and the other students should guess it 
orally. The game was called as hanging man in USA. If 
there is no one can answer it, the students that in front 
of the class would draw in the whiteboard like a 
hanging man. It means that when you don’t have a good 
knowledge, your destinies will same with the hanging 
man.  
(3) Communicating 
After ten minutes, the students came in front of 
the class one by one and tried to give the clue to the 
other students. The clue was used to make the students 
easier in answering the question. The teacher also 
helped the students to make a clue because not all of the 
students understood about the place. The native teacher 
said that he appreciate the students’ performance today. 
He said that the students’ speaking were good enough. 
He hoped that the students could improve their English 
more.  
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c) Closing  
In the last step of teaching speaking skill, especially 
in describing place using adjective form, the native speaker 
asked the students “any question?” and the students 
answered “no”. The native asked the students to keep their 
English speaking skill. He knew that English is 
complicated, but he suggested the students to don’t give up. 
The native said that their pronunciation was good enough 
and just improve more. After finishing the material, the 
native closed teaching learning process. 
Based on the observation, the researcher sums up 
the teaching learning process that can be seen in the 
following table. 
 
Table 4.2.2.a Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Observing Experimenting Communicating 
1 a) The 
native 
speaker 
opened the 
learning by 
greeting and 
introducing 
himself. 
 
 
 
a) The native 
speaker started 
the teaching by 
giving some 
example of 
adjectives.  
 
b) After that, 
the native 
speaker 
explained the 
a) Mr. Sam gave 
some exercises 
about place to 
the students. 
And he gave ten 
minute for the 
students to 
answer it. 
 
b)  After that 
they will play a 
a) After ten 
minutes, the 
students came in 
front of the class 
one by one and 
tried to give the 
clue to the other 
students. The clue 
was used to make 
the students easier 
in answering the 
The native 
speaker 
closed by 
saying good 
bye for the 
students 
without gave 
the 
conclusion 
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 b) After 
that the 
native asked 
the 
students’ 
condition 
students about 
adjective 
order.  
 
c) The teacher 
gave the 
phrase used 
adjective as the 
example.  
game and Mr. 
Sam explained 
the rule.  
question. 
 
b) The teacher 
also helped the 
students to make 
a clue because not 
all of the students 
understood about 
the place. 
2 Kind of Techniques 
Game  
 
2) Second Day Observation 
a) Opening 
The second observation was done by the researcher 
on November, 21
th
 2017 at 04.30-06.00 pm with Miss Liz 
The teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
their condition to make the communication with the 
students. After that the teacher checked the students’ 
present. Then, the class is ready to start the teaching 
learning process about conditional sentence. 
b) Main activity 
In this section, the main activity is divided into two 
steps. Those are explained below: 
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(1) Observing 
In this section, the teacher began the activity by 
giving the example type O of conditional sentence. 
Then, the teacher gave the other example of type I by 
saying “If I have much money, I will go to London”. 
Then the teacher asked each student to make the 
sentence like the example.  
(2) Experimenting 
The students gave the examples. In this section, they 
students looked be confusing with the material because 
their teacher haven’t told them more about the material. 
The teacher still continued gave the examples till the 
type III and asked the students to give the example also.  
After all of the students gave the example, the 
teacher explained them about the function of each type 
of conditional sentence. The teacher also told the 
students about the pattern that was used for each type, 
although they students looked so confused in the 
beginning. After giving the explanation they understood 
it well enough. The teacher also gave chance for the 
students asked when they did not understand with the 
explanation. After the students understood, the teacher 
continued the material.   
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(3) Communicating  
After giving the explanation to the students, the 
teacher told the students that they would play a game. 
Before they play a game, the teacher explained them 
about the rule. The rule is each student would take a 
scroll paper. Where there is a number in each scroll 
paper (1,2, and 3). The duty of each student is they 
should make a conditional sentence based on the 
number that they got. For example, when a student got 
number one mean that he/she should make the type one 
of conditional sentence. After all of the students 
understood, they started the game.  
The game did not finish. The teacher continued 
the game by giving a stack of papers. The rule of this 
game is the students would play “hompimpah” game. 
In this game, who the loss is will take two piece of 
paper and construct the sentence from the papers being 
a correct conditional sentence.  If she/he can’t answer it, 
he/she would be given powder in her/his face. Although 
the students looked confused in the beginning, but in 
this game the students looked so happy and could make 
the sentence correctly. In this part, they teacher also 
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reminded the students to always improve their speaking 
skill. 
c) Closing  
In the last section of teaching about practice in the 
restaurant, the teacher said that all of the students did a 
good job for this meeting. Then the teacher gave the 
conclusion. The teacher also motivated the students to 
improve their speaking skill more and more. The teacher 
added that they should open their dictionary to add their 
vocabulary mastery.  After finishing the material, the 
teacher closed the teaching learning process by saying 
Wassalamualaikum warahmatullahi wabarakatuh, and left 
the class. 
Based on the observation, the researcher sums up the 
teaching learning process that can be seen in the following table. 
 
Table 4.2.2.b Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Observing Experimenting Communicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
a) The teacher 
began the 
activity by 
giving the 
example type 
O of 
conditional 
a)  The students 
made the 
example of 
conditional 
sentence type I 
 
 
a) They played a 
game. Before they 
play a game, the 
teacher explained 
them about the 
rule. The rule is 
each student 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
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praying.  
 
b)  After 
that the 
teacher 
asked the 
students’ 
condition 
and checked  
the present 
sentence.  
 
b) Then, the 
teacher gave 
the other 
example of 
type I 
 
c) The teacher 
asked the 
students to 
make the 
example 
b) After that, the 
teacher 
explained the 
students about 
conditional 
sentence type 2 
and type 3 
 
c)  After giving 
the example, the 
teacher asked 
the students to 
make the 
example of type 
2 and 3 of 
conditional 
sentence. The 
students did the 
instruction 
would take a 
scroll paper. 
Where there is a 
number in each 
scroll paper (1,2, 
and 3). 
 
b) The duty of 
each student is 
they should make 
a conditional 
sentence based on 
the number that 
they got. 
 
c) After that, the 
students played 
“Hompimpah” 
game. In this 
game, the 
students should 
arrange the 
sentence based on 
the scroll paper 
that they had. 
the students. 
Then the 
teacher 
closed the 
meeting 
2 
Kind of Techniques 
Game  
 
3) Third Day Observation 
a) Opening 
The third observation was done by the researcher on 
November, 23
rd 
2017 at 04.30-06.00 pm with Miss Liz. The 
teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh, most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
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their condition to make the communication with the 
students. After that the teacher checked the students’ 
present. In this section, because the students looked so 
bored, the teacher gave ice breaking thru game. The rule of 
this gave, all of the students will be divided into two group. 
Each group should do a same pose based on the teacher’s 
said. The example like this “cherry bell pose”, the group 
should show the same pose. If the group couldn’t do the 
same pose, their face would be given the baby powder.  
Then, the class is ready to start the teaching learning 
process. 
b) Main Activity 
In this section, the main activity is divided into three 
steps. Those are explained below: 
(1) Observing 
In this section, the teacher gave them some 
active sentences directly without told them about the 
structure of passive sentence. The teacher asked the 
students to look at the whiteboard and changed the 
sentence into passive sentence. The teacher wrote the 
sentence into white board and the students made it into 
passive voice. The teacher did not correct the wrong 
answer directly. After all students gave their answer, the 
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teacher has already explained them one by one. The 
teacher explained about the pattern and the function of 
passive voice. After the students got the explanation 
from the teacher; the students said that they have learnt 
it at school before. They already have remembered it.  
After that, they corrected their answer one by one 
orally.  
Then, the teacher gave the questions again for 
the students before they continued the material. This 
section was done to recheck the students’ understanding 
before they do the exercise. The teacher gave the active 
sentence for each student and the students changed it 
into passive form one by one orally. When there was a 
students still confused with the passive voice, the 
teacher repeated their explanation again. The teaching 
learning process was continued when they students 
understood it clearly. 
(2) Experimenting  
In this section, the teacher gave papers to the 
students. In this paper, there were the material that have 
been taught before and the exercise. The teacher asked 
them to do the exercises and they would play a game 
for answering the exercise. The students did all of the 
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exercises. They also asked the teacher if they got some 
difficulties. 
(3) Communicating 
 After the time was up to do the exercise, the teacher 
told the students about the rule of that game. I this 
game, they played “domikado” game. The rule is they 
counted till four. If there was someone who was in 
number four, he/she got the punishment. Where the 
punishment was he/she should answer the question start 
from number one. But when he/she gave the wrong 
answer, he/she got the baby powder from all of your 
friends. 
The game was continued till the question 
number twelve. In this game, they could not finish it till 
the last question because time was up. This game was 
done because the teacher wants the students could be 
enjoy answering the question thru the game. So they 
would not be bored to answer the questions. In this 
section, the teacher also reminded them to always speak 
English in their class at least.  
c) Closing  
In the last section of teaching passive voice, the 
teacher gave the conclusion of the material. The teacher 
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gave the students clues for making passive sentence.  The 
teacher also motivated the students to improve their 
pronunciation and added their vocabulary mastery. After 
finishing the material, the teacher closed the teaching 
learning process by saying Wassalamualaikum 
warahmatullahi wabarakatuh and left the class. 
Based on the observation, the researcher sums up 
the teaching learning process that can be seen in the 
following table 
Table 4.2.2.c  Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Observing Experimenting Communicating 
1 
a) The 
teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying.  
 
b)  After 
that the 
teacher 
asked the 
students’ 
condition 
and checked 
the present. 
In this 
section, the 
teacher 
gave a bit of 
a) The teacher 
gave them 
some active 
sentences 
directly 
without told 
them about the 
structure of 
passive 
sentence. 
 
b)  The teacher 
asked the 
students to 
look at the 
whiteboard 
and changed 
the sentence 
into passive 
sentence.  
 
a) The teacher 
gave the 
exercise to the 
students and 
asked the 
students to do 
the exercise 
based on the 
material that had 
been learnt 
 
b) The students 
did the exercise 
 
a) After the time 
was up to do the 
exercise, the 
teacher told the 
students about the 
rule of that game. 
I this game, they 
played 
“domikado” 
game. This game 
was used to 
answer and 
correct the 
exercise 
 
b) The students 
did the game and 
answered the 
question one by 
one until number 
welve 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
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ice breaking 
thru game. 
This game 
was used to 
motivate 
students 
before the 
lesson 
started 
c) The teacher 
did not correct 
the wrong 
answer 
directly. After 
all students 
gave their 
answer, the 
teacher has 
already 
explained them 
one by one. 
The teacher 
explained 
about the 
pattern and the 
function of 
passive voice 
until the 
students 
understood 
about that. 
2 
Kind of Techniques 
Game  
 
4) Forth Day Observation 
a) Opening 
The forth observation was done by the researcher on 
November, 28
th
 
 
2017 at 04.30-06.00 pm with Miss Liz. 
The teacher started the teaching learning process by saying 
Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying”. The teacher also 
asked their condition to make the communication with the 
students. After that the teacher checked the students’ 
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present. Before, the teaching learning process was done; the 
teacher introduced a native speaker who would join with 
Sulthon Class. They would do role play with the native 
speaker for the material today. The native speaker 
introduced herself. Her name is Miss Thea and she came 
from Germany. Then, the teacher permitted the students to 
give some question to the native speaker before they started 
the learning. Then, the class is ready to start the teaching 
learning process about restaurant. 
b) Main Activity 
In this section, the main activity is divided into two 
steps. Those are explained below: 
(1) Observing 
In this section, firstly the teacher asked the students 
by saying “Have you ever been going to restaurant 
before?”. The students were enthusiastic answering the 
teacher’s question. They shared their experience in 
some restaurant. After hearing all of the students’ 
stories, the teacher continued the material. The material 
began from kind of menu in the restaurant. The teacher 
gave the material to the students. After giving the 
material, the teacher asked the students to memorize all 
of foods in the menu about ten minute.  
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After few minute, they did the game. The game 
is the students and the native speaker should group 
many of foods’ names correctly in a box. For example 
green salad in starters’ box, spaghetti in main course’s 
box, ice cream in dessert’s box, and chips in side 
dishes’ box.  Because they do the game with native 
speaker, the teacher reminded them more to speak in 
English. This section finished after the teacher checked 
each group answers’.  
(2) Experimenting  
In this section, the teacher told that they would do a 
role play in restaurant as a waiters and costumers. But 
before the role play was begun, the teacher explained 
the students about what they should asked and 
requested in the restaurant as the costumer and the 
waiter. The teacher asked the students to look at the 
table in their paper. The students repeated what the 
teacher said. The teacher also corrected the students’ 
pronunciation. 
Then, all of the students readied to do the role 
play. But firstly, they do “hompimpah” to decide who 
the waiter is and the result is Miss Thea as the waiter. In 
this section, there is a native from Malaysia who joined 
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in that class named Mr. Imran. Miss Liz also joined in 
this practice. One by one student ordered all the menu 
used the sentences that was explained before. The role 
play was done successfully. They students were 
enthusiastic and the native also enjoyed the classroom 
activity. The students’ English skill also improved in 
this section because they practiced directly with the 
native. The native speaker also looked so kinds when 
doing the role play with the students. They were happy 
together. 
c) Closing 
In the last section of teaching about practice in the 
restaurant, the teacher said that all of the students did a 
good job for this meeting. The teacher also said that their 
English good enough for today. The teacher also motivated 
the students to improve their speaking skill more and more. 
They teacher also reminded the students don’t forget to 
study for their examination at home. After finishing the 
material, the teacher closed the teaching learning process 
by saying Wassalamualaikum warahmatullahi 
wabarakatuh, have a nice day and thank you for Miss Thea 
and Mr Imran  and left the class. 
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Based on the observation, the researcher sums up the 
teaching learning process that can be seen in the following table 
 
Table 4.2.2.d Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Observing Experimenting 
1 
a)  The teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying. After 
that the teacher 
asked the 
students’ 
condition and 
checked the 
present. 
 
b)  After that, 
the teacher was 
introducing the 
native speaker 
from Germany 
named Miss 
Thea 
a) In this section, 
firstly the teacher 
asked the students 
about their 
experience in 
restaurant 
 
b) Then the students 
explained about their 
experience in the 
restaurant 
 
c) After that, the 
teaching learning 
process continued 
where the teacher 
gave the explanation 
about the restaurant 
a) The teacher told that 
they would do a role play 
in restaurant as a waiters 
and costumers.  
 
b)  In this practice, the 
students would be help 
with Mr. Imran and Miss 
Thea as the costumer 
 
c)  The students did the 
role play as the waiter 
and the costumers 
a) The teacher 
closed the 
teaching by 
giving the 
conclusion and a 
bit motivation to 
the students. 
 
 b) After that, 
the teacher told 
the students that 
in the next 
meeting they 
would do the 
role play again 
with Sulthon as 
the waiter. Then 
the teacher 
closed the 
meeting. 
2 
Kind of Technique 
Role Play 
 
5) Fifth Day Observation 
a) Opening  
The fifth observation was done by the researcher on 
November, 30
th
 2017 at 02.30-04.00 pm with Miss Liz. The 
teacher started the teaching learning process by saying 
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Assalamu’alaikum Warahmatullahi Wabarakatuh. Most all 
of the students answered the greeting. After greeting, the 
teacher led the students for praying. The teacher also asked 
their condition to make the communication with the 
students. Then the teacher checked the students’ present. 
After that the teacher reminded the students about their 
activities today. Today, they would practice a conversation 
in restaurant as waiter and costumers with native speakers. 
But, because of the native have not come, the teacher told 
the students that they would study about supermarket first. 
Then the teaching learning process was begun.  
b) Main Activity 
In this section, the main activity is divided into two 
steps. Those are explained below: 
(1) Questioning  
In this section, the teacher explained the students 
that they would like to study about supermarket. Before 
they continued the learning, the teacher asked the 
students about the differences between supermarket and 
market. The students answered it based on the people 
who usually in there, things that was sold and bought 
there. After the students knowing about the differences, 
the teacher continued the material by giving the 
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example of conversation in the market. Then the teacher 
asked two students to practice the conversation as the 
costumer and seller. In this practice, the teacher also 
corrected the students’ pronunciation. Not only that, 
when the students told about the price, there was the 
students that have difficulty to mention it correctly. So 
the teacher added the material about number in this 
meeting.  
(2) Associating  
After giving the example and asked the students to 
practice the conversation in that whiteboard, in this 
section the teacher asked the students to do role play in 
the market as a seller and two costumers.  Firstly, the 
teacher gave them money and wrote all of the things 
that should be bought in this conversation such as a 
jacket, a pair of shoes, ½ kg sugars, and a durian. Then, 
the teacher asked all of the students took the scroll 
papers to know who is the seller and the costumer. The 
result was Tita as the costumer, Sulthon and Cellomita 
as the seller. The students practice the conversation 
based on the example that was given by the teacher. 
They looked so enthusiastic; moreover the teacher gave 
them money that made the role play more interesting. 
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(3) Communicating 
After doing this conversation, the students 
continued their learning by doing role play with the 
native speakers. This role play was done based on the 
simulation had been done in the previous meeting. In 
this practice, the waiter is Sulthon and the other as the 
costumer. Not only that, in this practice there was two 
native speakers who joined with them named Miss Thea 
from Germany and Mr. Andre from Romania. Where 
before the role play was begun, the native speakers 
introduced themselves first, explained about their 
activities before went to Klaten and etc. The students 
also gave bit information of themselves and they also 
asked some question to the native.  
c) Closing  
In the last section of teaching about practice in the 
market and restaurant, the teacher said that all of the 
students did a good job for this meeting. The teacher also 
said that their English good enough for today. The teacher 
also motivated the students to improve their speaking skill 
more and more. They teacher also reminded the students 
don’t forget to study for their examination at home. After 
finishing the material, the teacher closed the teaching 
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learning process by saying Wassalamualaikum 
warahmatullahiwabarakatuh, have a nice day and thank 
you for Miss Thea and Mr. Andre. Then the teacher left the 
class. 
 
Based on the observation, the researcher sums up the 
teaching learning process that can be seen in the following table. 
 
Table 4.2.2.e Summary of Teaching-Learning Process 
N
o 
Context 
Opening 
Main Activity 
Closing 
Questioning Associating Communicating 
1 
The teacher 
opened the 
learning by 
greeting and 
leading the 
student for 
praying. 
After that 
the teacher 
asked the 
students’ 
condition 
and checked 
the present. 
a) The teacher 
explained the 
students that 
they would 
like to study 
about 
supermarket. 
Firstly, the 
teacher asked 
the students 
about the 
differences 
between 
supermarket 
and market. 
The students 
answered it. 
 
 b) After the 
students 
knowing about 
the differences, 
the teacher 
In this section, 
the students 
practice the role 
play in the 
market use their 
own word. 
Although they 
used their own 
word, the 
students still 
should make it 
base on the 
explanation 
from the teacher 
 
After doing this 
conversation in 
the restaurant, the 
students 
continued their 
learning by doing 
role play with the 
native speakers. 
This role play was 
done based on the 
simulation had 
been done in the 
previous meeting 
about restaurant. 
Different with the 
previous study, 
this practice was 
done more 
effectively 
because the 
students have 
practice it before 
in the previous 
The teacher 
closed the 
teaching by 
giving the 
conclusion 
and a bit 
motivation to 
the students. 
Then the 
teacher 
closed the 
meeting. 
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continued the 
material by 
giving the 
example of 
conversation in 
the market. 
meeting 
2 
Kind of Techniques 
Role Play 
 
3. Teachers’ Techniques in Teaching English Speaking Skill 
The data of teachers’ techniques on teaching speaking skill are 
gotten by observing and interviewing. The researcher conducts the 
observation from Express English program especially in Simon and 
Sulthon Class. Express English program is an English program which 
is focused for the students in Senior High School. Express English 
program is included in English for communication program. The goal 
of this program is helping the students for mastering English well at 
least for their daily communication. In Express English program, each 
class consists of five students at least and is taught by two teachers. In 
this research, the observation was conducted for five times each class. 
The results of observation and interview which had been done by the 
researcher shows that the teacher used games and role play technique 
to teach the material. 
Based on the result of observation which had been done by the 
researcher for five times; it is found that the teachers  give the students 
game and role play in order to make the students speak actively in 
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every single meeting. It can be seen based on the first obervation until 
tenth. 
a. Teaching Techniques in Simon Class 
1) First Day Observation 
In the first day observation, the teacher used game 
technique for teaching simple perfect tense. This game was 
used in the main activity especially in associating section. The 
games are called “Domikado” and snake and ladder game. 
Before applied the game, the teacher explained the students 
about the rules in this game. Firstly, the teacher explained that 
they sang “Domikado” song first and counted till number four. 
The teacher and native speaker joined in this game. The person 
who was clapped in number four, he/she defeated. He/she got 
two choices called challenge or punishment. If he/she took the 
challenge, he/she should play snack and ladder game. In this 
game he/she should answering the question based on the 
number that he/she got. For example “Have you ever broken 
down with someone?”. Then he/she answered it used simple 
perfect tense also. Meanwhile about the punishment, he/she 
should take a piece of paper and answering the question in the 
paper honestly used simple perfect tense.  
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2) Second Day Observation 
In second day observation, the researcher knew that the 
teacher used game technique for teaching about pronoun. The 
game was used in main activity especially in observing section. 
The game is called as “paper scissor rock” game. The game is 
used to help the students in making the example of possessive 
adjective and pronoun. Before applied the game, the teacher 
explained the students about the rule in this game. Firstly, the 
teacher divided the students into two groups. Each student in a 
group played “paper scissor rock” game. The students who 
defeated would get the punishment. The punishment was the 
winner made a sentence first based on the material about 
pronoun before. For example “my car is funny, this funny car 
is…” Then, the students who defeated should change and 
complete the sentence correctly.  If the student gave the wrong 
answer, he was given the baby powder in his face. 
3) Third Day Observation 
In the third day observation, the teacher knew that the 
teacher used game technique for teaching about time. This 
game was used in main activity especially in associating 
section. The game was called as “cublak-cublak suweng” 
game. This game was used for reviewing the material about 
time. Before applied the game, the teacher explained the 
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students about the rules in that game. The teacher joined in this 
game. First, they did “hompimpah” and who defeated being 
the table. As the table, he should guess where the rock is. If he 
could not guess where the rock is, he got the punishment. The 
punishment was he should pronoun all of the questions from 
the other students and teacher about time correctly. But, if he 
could guess where the rock is, he gave the question about time 
for all the others students and the teacher. They did the 
simulation first.  
4) Fourth Day Observation 
In the fourth day observation, the researcher knew that the 
teacher used game technique in teaching describing past 
experience used simple past tense. These games were used in 
main activity (observing and associating).  The game in 
observing section was called as “siapa cepat dia dapat”. This 
game was used to check the students’ understanding about 
regular and irregular verb 2. The rule of this game was firstly 
the teacher divided the students into two groups. Each student 
from each group fought to answering the question. The student 
who defeated in this game, he got a baby powder in his face. 
Meanwhile, in associating section the teacher used 
“hompimpah “ game. This game was used to help the student in 
explaining their past experience. Before applied the game, the 
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teacher explained the rule. First, they did “hompimpah” and 
the student who defeated in this game got the punishment. The 
punishment was the students should take a piece of paper and 
answering the question that related with the past experience. 
5) Fifth Day Observation  
In the fifth day observation, the researcher knew that the 
teacher used role play technique for teaching about restaurant. 
This technique was used by the teacher in the main activity 
especially in associating section. Role play technique is used by 
teacher because this technique suitable in practicing a 
conversation. Through this technique, the teacher hoped that 
the students could improve their speaking skill more. It is 
because practicing the conversation used role play technique 
made the students were motivated to use English. Before 
applied this technique, firstly the teacher divided the student 
into two categories such as waiter and costumers. The rule each 
student took a piece of scroll paper. In that paper, the teacher 
wrote waiter, costumer. The students who got waiter meant that 
he being the waiter. It was same for the costumer. After that, 
the teacher asked the students to do the simulation first without 
the teacher gave many explanations before. This way was used 
to make the students created their sentence lonely and practice 
it directly without many theories from the teacher. After the 
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students understood in the simulation section, they practiced it 
directly without any correction from the teacher.  
b. Teaching Techniques in Sulthon Class 
1) First Day Observation 
In first day observation, the researcher knew that the native 
speaker used game technique for teaching the material. In 
USA, the game was called as hangman game. This game was 
used in the main activity especially in associating section. This 
game was used for answering the exercise that was given by 
the native speaker. There were some rules in this game. First, 
each student should come in front of class and gave the clue for 
the students. This clue should use adjective phrase that was 
explained before. After giving the clue, the student wrote some 
blank space in the white board according to the sum characters 
of the place name. The other students should mention the place 
character by character in English. If the students gave the 
wrong answer, the students in front of class would draw a 
shape. Where that shape would compose a picture like hanging 
man if the other students made many mistake in answering the 
question.   
2) Second Day Observation 
In second day observation, the researcher knew that the 
teacher used game technique for teaching about conditional 
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sentences. This game was called as “hompimpah” game. This 
game was used in the main activity especially in associating 
section for reviewing the material. There were some rules in 
this game. First, each student should take a piece of scroll 
paper. In this paper, there was a number, where the students 
should make the conditional sentence based on the number that 
they got. Then, the teacher took a stack of paper. After that, the 
students did “hompimpah”. The student who defeated in this 
game should take two papers and arranged the sentence being a 
good conditional sentence. The last, the students should 
mention the type of the sentence. If the students make a 
mistake in answering the question, he/she got the baby powder 
in his/her face. 
3) Third Day Observation 
In third day observation, the researcher knew that the 
teacher used game technique for teaching passive voice. This 
game was called as “Domikado” game. This game was used in 
the main activity especially in associating section. This game 
was used to make the students more interesting in answering 
the questions. In this game, firstly the teacher explained the 
students about the rule in this game. They sang “domikado” 
song and counted till number 4. The students who defeated in 
this game should answer the question one by one correctly. 
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This game was continued till the question number 12 because 
time was up. 
4) Fourth Day Observation 
In fourth day observation, the researcher knew that the 
teacher used game and role play technique. But, the role play 
technique was more exist than the game. The game was used in 
the main activity especially in observing section. This game 
was used to check the students’ memorable about the meals and 
drink in each menu of the restaurant. The rule of this game was 
the teacher divided the students into two groups. Each group 
should arrange puzzle, where the students should clustered the 
meal and drink based on the correct menu. Meanwhile, the role 
play technique was used in main activity especially in 
associating section. This technique was used to help the student 
in practicing the conversation in the restaurant in order to 
improve the students’ speaking skill. Before doing the role 
play, the teacher asked the students to do the simulation first. 
After that, the teacher established who the waiter and 
costumers are by playing “hompimpah and paper scissor rock” 
game. The result was Miss Thea as the waiter and the other as 
the costumers. 
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5) Fifth Day Observation 
In fifth day observation, the researcher knew that the 
teacher used role play technique. This technique was used in 
main activity especially in associating section. This technique 
was used for helping the students practice the conversation the 
market and restaurant in order to improve their speaking 
ability. The rule of this technique, the teacher gave each 
students money. After that, the students practice the 
conversation as the buyer and two sellers. The teacher gave the 
things that should be bought by the buyer. The money is used 
for paying all of the goods. In this section, the students should 
master the way to ask the price, bargaining, and etc. Then, the 
role play technique was also used for reviewing the last 
material about restaurant. In this practice, Sulthon being the 
waiter different with the last meeting, where Miss Theas as the 
waiter. In this practice, Miss thea also joined and accompanied 
with the new native speaker from Romania called Mr. Andre.  
 
4. The Challenges Faced by The Teachers and Students in Teaching-
Learning of Speaking  
Based on the observation and interview, there are some challenges 
faced by the teachers and students in teaching-learning of speaking. 
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The challenges derived from two aspects. They are from the teachers 
and the students. The detail of the challenges describes as follow: 
a. The Teachers 
The first challenge can be derived from the teachers themself. 
The challenges make the teacher cannot teach their students 
effectively. The teacher’s challenges can be described as follow: 
1) The teachers have challenge on how to motivate the students to 
speak in English 
Sometimes the teachers had challenge in motivating the 
students to learn and speak English. Based on the observation, 
the researcher found that the teachers always try to motivate the 
students by saying “speak in English please!”. It is because the 
students became lazy in learning English especially to speak in 
English. They more liked to play hand phone or make 
something else activity. They still unrealized about the 
important of English for them. On the other hand, based on the 
interview the teacher said that 
“Kalau kesulitan tentu ada ya. Sekeras apapun teacher 
ngasih motivasi, tapi kalau anaknya ya tau sendiri 
mbak moodnya suka berubah-ubah. Kadang mereka 
bisa belajar menggunakan bahasa inggris, kadang 
tidak”. (interview with Miss Liz on Thursday, 29 
November 2017) 
 
Thus, the teachers have the challenge how to motivate the 
students to speak in English. 
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2) The teacher got the challenge on how to control and manage 
the class well 
Sometimes the teachers also had challenge in manage the 
classroom. The teachers got the challenge to keep the activity 
in the classroom run well because every student has different 
characteristic. Sometimes, the students come to E-FUN with 
bad mood because they were tired with their activities at 
school. Sometimes, the teachers cannot apply the teaching 
technique well.  Based on the observation on Thursday, 22
nd 
November 2017 that was taught by Miss Hari, the researcher 
found that some of the students made some other activities like 
playing hand phone or playing with their friends during the 
lesson. The students also often ignored the teacher and 
unrespect with the teachers’ presence. On the other, based on 
the interview, the teacher said that  
“Yang harus dipahami itu bagaimana seorang teacher 
mampu mengubah suasana kelas mungkin yang tadinya 
malas bisa bersemangat ya maklum mbak, kebanyakan 
murid Express English kan sekolahnya full day dan 
sampai sini mereka pasti udah capek duluan”. 
(interview with Miss Liz on Thursday, 29 November 
2017).  
 
Thus, the teacher got the challenge on how to control and 
manage the class well. It caused the teaching learning process 
did not run well. 
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b. The students 
1) The students have the challenge on how to decrease or lose 
their inhibition to speak in English  
According to Ur (1996: 121), one of the problems that will 
be faced in speaking activity is inhibition. In Simon and 
Sulthon class, the students were often inhibited to say 
something in English. Based on the observation, the researcher 
found that actually the students understood about what the 
teachers said. But, the students often have difficulty to answer 
what the student said in English. Because of that, the students 
often gave up to speak in English. It was caused they ashamed 
to make some mistakes and got some comments from their 
friends. Moreover, it was occurred when the students should 
talk with the native speaker. Based on the interview, one of the 
students said that  
“Kalau native kan biasanya ngomongnya suka cepet-
cepet. Jadi kurang bisa mengikuti karena saya jarang 
mendengarkan kata-kata yang diucpakan apalagi cepet 
ngomongnya. Mungkin kosa kata yang saya miliki 
masih kurang. Sehingga masih bingung ketika mereka 
berbicara sesuatu atau mau menjawab pertanyaan dari 
mereka” (Interview with Pandu on Monday, 4 
December 2017) 
 
Thus, it means that the students have the challenge on how to 
decrease or lose their inhibition to speak in English. 
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2) The students have the challenge on how to improve their 
vocabularies mastery  
According to Ur (1996: 121), one of the problems that will 
be faced in speaking activity is nothing to say. In Simon and 
Sulthon class, the students often got difficulty to pronoun some 
words that were seldom pronounced by them. Based on the 
observation, they students often got the difficulty to pronoun 
some word in English because they seldom used that word. The 
students often want not to pronounce the word because they are 
ashamed to make some mistake when pronounce as that word. 
Usually, the students asked the teacher how to pronounce the 
word or the teacher corrected their pronunciation after they 
students speak up. The students also said that they usually 
repeated the difficult word until they could pronounce it well. 
Then, it was occurred actually because the student’s vocabulary 
mastery is less. So it can add their problem to speak in English. 
Not only that, based on the interview, the students said 
“Ya kalau kesulitan pasti ada sih Miss. Kaya tadi pas 
bahas soal harga, kan saya kesusahan tu Miss buat 
nyebutin harga dalam bahasa Inggris. Bukan karena 
gak bisa sih sebenernya karena lupa. Terus biasanya 
sudah belibet Miss masih kagok gitu kalo ngomong 
kata-kata yang jarang diucapin. Dan juga grammar, 
kalau kita gak tau formulanya kan kita pasti 
kesusahan”( interview on Thursday, 30th November 
2017 with Shelomita) 
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Thus, the students have the challenge on how to improve 
their vocabularies mastery in order to improve their speaking 
skill.  
3) The students have the challenge on how to decrease the use of 
mother tongue  
According to Ur (1996: 121), one of the problems that will 
be faced in speaking activity is mother-tongue used. Based on 
the observation, the researcher found that the students used 
English less than their mother tongue. Although the teacher 
asked them to always speak in English, the students still used 
their mother tongue than English. It was often seen in Simon 
class.  Not only that, the students said that they often got the 
difficulty to speak English because they seldom used English in 
daily activities except in E-FUN. It was seen from the 
interview result, the students said that 
“Karena saya kan kurang terbiasa berbicara 
menggunakan bahasa Inggris jadi kagok Miss kalau 
mau ngomong. Tapi mungkin kalau saya membiasakan 
diri nanti lama-lama juga bisa” (Interview with Pandu 
on Monday, 4 December 2017) 
 
Thus, the students get the challenge on how to decrease the use 
of mother tongue in their speaking. 
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B. Discussion  
This part presented the discussion of the research findings. There 
were two research questions proposed in this study. The discussion 
focused on the finding of two proposed research questions. The first 
discussion was about the techniques that were used by the teacher in 
teaching-learning speaking. The second discussion focused on the 
challenges faced by the teachers and the students in implementing the 
teaching speaking techniques.  
1. Teaching Speaking Techniques 
There are many specific techniques that usually used the teacher to 
improve the students speaking and communicate more effectively. 
According to Fauziati (2010:19-31) there are some types of techniques 
that can be applied in speaking classroom such as role plays, games, 
problem solving and songs. From the research finding above, the 
teaching techniques that were used by the teachers for teaching 
speaking were game and role play.  
These techniques were used by the teacher to make the students 
more interest with the lesson in order to improve the students’ 
speaking skill. These techniques appropriated for the Express English 
program because actually the students needed something different 
when they learnt about English especially speaking. Besides that, the 
students needed something fun when learnt English because majority 
of them came to E-FUN with unwell condition. Where they are so 
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tired, dizzy, and bored with all of their activity at school that have 
taken many energy from them. In means that, the teacher should have a 
good strategy to make the students more motivated and interest to 
study again in E-FUN Institute Klaten. So, using game and role play 
techniques are very effective in Simon and Sulthon class. 
    Not only that, there is a reason why the teacher applied game 
and role play techniques in Simon and Sulthon class. Although E-FUN 
Institute is known with its game, actually E-FUN Institute also applied 
the other techniques such interview, song, discussion, and etc. E-FUN 
Institute Klaten used the appropriate techniques based on the material 
and class that would be taught. When teaching in Kids English 
Program for example, the teacher used song technique beside games. It 
is also occurred in Express English Program especially in Simon and 
Sulthon class. Beside the reason that was explained in previous 
paragraph, majority the students in Simon and Sulthon class came 
from Junior and Senior High School. It would be difficult to apply the 
other technique like song for example. Based on the statement of the 
teacher, the students would be ashamed to sing a song when they did 
the teaching-learning process. Based on the interview with the teacher, 
actually the teacher also applied discussion and interview technique. 
The interview technique is usually used in the final examination. 
Applying game technique in Simon and Sulthon class is very effective 
because through this game the teacher can create the fun learning in 
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the class where the students can do two things in the same time such as 
“learn and have fun”. In the other hand, trough the game especially 
tradition game, E-FUN Institute Klaten can show some of the 
traditional game to the students. It means that E-FUN Institute Klaten 
can add the students’ knowledge about culture in Indonesia or in 
western. Then, applying the role play techniques is very effective in 
Simon and Sulthon class because through this technique the speaking 
ability of the students can be improve, where through this technique 
the students can talk a lot and check how good their speaking skill. 
Especially they can practice that technique with native speaker. So it is 
appropriated with the students motivation to improve their speaking 
skill in E-FUN Institute Klaten.   Thus, E-FUN Institute Klaten tried to 
pack the lesson with something fun like used game technique. 
From the statement above, it can be concluded that the teachers 
used game and role play technique to teach speaking in Express 
English program especially in Simon and Sulthon class. For the game 
especially, the teachers used kind of games such as traditional and 
modern games from Indonesia or western. The techniques were used to 
make the students interest with the lesson in order to improve the 
students’ speaking skill. In the other hand, these techniques could help 
the teachers and the students were easier for reviewing the material.  
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2. The Challenges Faced by The Teachers and Learners in Teaching-
Learning of Speaking  
Based on the observation and interview result, the researcher found 
some challenges faced by the teachers and students in teaching 
learning speaking. According to Ur (1996: 121) there are some 
problems that will be faced in speaking activity such as inhibition, 
nothing to say, low or uneven participation and mother-tongue use. 
The challenges faced in Simon and Sulthon class in teaching-learning 
speaking can be seen from the teachers and students as follow: 
a. Teachers 
The teachers got challenges on how to motivate the 
students to speak in English and managed the class. The students 
often get difficulties to learn English especially speaking. It caused 
the teachers got difficulty to motivate the students speak in 
English. The teachers always remind them to speak in English, but 
the students still unrealized about the important of English for 
them. The students also often play their hand phone when the 
teacher explains about the material. It caused the teachers should 
take much time to organize the classroom and wasted their times 
for studying. 
From the statement above, the researcher thought basically, 
all of the students or people who came to a course have a 
motivation to improve their English especially in speaking skill. 
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But, have a motivation to improve their speaking skill did not mean 
that they would use English in their everyday activity in a course. 
It is also occurred in E-FUN Institute Klaten. Although the 
students in interview said the purpose of them to study in E-FUN 
Institute Klaten are to improve their speaking skill, but in fact the 
students still got the difficulties to speak in English. In the 
researcher opinion, the students should try to always use English 
when they are in E-FUN Institute Klaten.  
After the researcher did the observation and interview, the 
researcher knew that the reason why the students often have not the 
motivation to speak in English is because of some factor. First, it is 
occurred because the students come to E-FUN Institute Klaten with 
un-well condition such as bad mood and tired. In the researcher 
opinion, studying with bad condition of our self will be disturbed 
what we do in the classroom. The students lost their focus to 
follow the classroom activity. Beside of that, the students still 
unrealized that English is very important for them. They are still 
unrealized about what they want to do and their purpose there. It is 
occurred because the students are still teenager. Although they said 
that they want to improve their speaking skill, but in act it is 
difficult to apply this in their old. Because of that, it makes the 
teacher should remind them to speak in English. 
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Besides that, there are some students that play their hand 
phone in the classroom. Based on the observation, the researcher 
knew that this activity was done by the students actually because 
they are bored with the activity where they should study again after 
their activity at school. Not only that, this activity is done by the 
students when they felt that the material that should be learnt is 
difficult. In the other hand, the character of the teachers that are 
very kind like the students’ friend sometimes make the students are 
unrespect with the teacher. It caused the teachers should take much 
time to organize the classroom and wasted their times for studying. 
b. Students  
The students are often inhibited to say something in English. 
The students often unmotivated to speak in English because they 
felt the word that must be pronounced was so difficult. It caused 
the students be ashamed to pronounce that word. Moreover, they 
should repeat the word more than twice at least, so it caused the 
students wasted much time for it and they were bored. Then, less of 
vocabulary mastery also increased the students’ difficulties to 
speak in English. The second was the use of mother tongue. The 
students often get the challenge on how to decrease the use of their 
mother tongue. Based on the observation, the students used English 
less than their mother tongue. It could be seen especially in Simon 
Class. Although the teacher asked them to speak in English, they 
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still used their mother tongue. Based on the interview, the students 
said that the reason why they used English less than their mother 
tongue because they seldom used English in their daily activity 
except in E-FUN.  
From the statement above, the researcher thought that all of 
these challenges can disturb a bit of the students activities in the 
classroom especially for their motivation study in E-FUN Institute 
like to improve their speaking skill. All of the students speaking 
activity would be disturbed with those challenges. Where, the 
students would be more un-active in the speaking activity because 
they got some inhibition to speak in English because they lack the 
vocabularies mastery. In the other hand, the use of mother tongue 
made the students un-usual to speak in English too.  
Based on the statement above, it can be concluded that there are 
some challenges faced by the teacher and the students in teaching 
learning speaking. First is the teachers get the challenge on how to 
motivate the students speak in English. Second, the teachers also get 
the challenge on how to manage the classroom. The third is the 
students get the challenge on how to decrease some inhibitions that 
disturb their speaking skill. The last is the use of mother tongue. The 
students get the challenge on how to decrease the use of mother tongue 
in their speaking, because they seldom use English in their daily 
activity.   
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CHAPTER V 
CONCLUSION AND SUGGESTION  
 
This chapter presented the conclusions and the suggestions that related 
to what the researcher analyzed and discussed.  
A. Conclusion 
According to the findings of the research that the researcher 
gathered in E-FUN Institute Klaten especially in Simon and Sulthon class 
of Express English Program, there were the conclusions of the research 
findings; (1) is about the techniques used by the teacher in teaching-
learning speaking and (2) the challenges faced by the teachers and the 
students in implementing the techniques. First is about the techniques used 
by the teacher. The researcher found that the techniques used by teachers 
are game and role plays. These techniques used by the teachers to help the 
students were easy and interest in understanding the lesson in order to 
improve the students speaking skills. 
The second is the challenges faced by the teachers and the students 
in implementing the techniques. The challenges faced by the teachers in 
implementing the techniques derived from two aspects, they are : (1) the 
teachers have the challenge on how to motivate the students to speak 
English, (2) the teachers have the challenge on how to manage the 
classroom being conducive. Then, the challenges faced by the students 
derived from two aspects, they are: (1) the students have the challenge on 
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how to decrease their inhibitions to speak in English and improve their 
vocabularies mastery; (2) the students have the challenge on how to 
decrease the use of mother tongue more than English in speaking.  
  
B. Suggestion 
Based on the result of the research findings, the researcher would like 
to give some suggestions for the following people:  
1. The teachers 
One roles of the teacher in classroom is as the controller. The class 
will be conducive if the students can follow the learning with a good 
classroom management. Although the teacher wants to be the students’ 
friend in the classroom, it is better if the teacher also have the firmness 
in order the students can follow the lesson well.  
2. The students  
The students are hoped to be more active and motivated to speak 
English in E-FUN at least. Don’t be afraid and shy to make some 
mistake when you try to speak English.  
3. The other researcher 
For the other researchers who want to conduct a research about 
teaching techniques, the result of the study can be used as an additional 
reference for further research with different discussion domain the 
teacher’s teaching. 
